CHAPTER Il
LITERATURE REVIEW
This chapter will present the referencesifthe experts which are useful to

give relevant knowledge in the field of the studythe next chapter. The
researcher is going to describe some theorieseuelw some relevant research
findings. Those are about speaking, classroomaati&n, previous study, and
summary of chapter two.
2.1. Definition of Speaking

Speaking is one of the important skills in learnkrgglish. Speaking is a skill
that aims to send and receive messages througtinal expression and non-
verbal symbols such as facial expressions and rgesstu

The researcher found several resources that exgpa@king as follows.
According to Hedge (2000: 261) defines speakintaaskill by which they
[people] are judged while first impressions aregdormed’ That is can be
conclude that speaking is important skill that dtdne mastered because through
speaking can reflect a person's idea and perspnalit

In addition,Oxford Dictionarystates that "speaking is to make use of
language in an ordinary, not singing, to state ymnghes or an act of
spokenman”(Hornby:1987) as quoted by Wijarwadi @08ased on the previous
definitions, it can be conclude that speaking esglhocess of sharing with another
person, one’s knowledge, interests, attitudes,iopgor ideas.
2.1. Elements of Speaking

In order learner speak foreign language fluently accurately, learners need

to be able to know some elements which these eletoeevelop speaking skill.
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As suggested by Harmer in Teaching English as goreanguage (2001:269-
271) mentions these elements involve languagereand Mental/ Social
Processing. These elements can be explained below:
2.1.1. Language Features

According to Harmer in Teaching English asdign Language (2010:269)
the following features are necessary for an effecépeaking are:
» Connected speech: This ability needs to be maktereonly to produce
individual phonemes but also to use fluent conriespeech in English. In
connected speech sounds are modified, omitted daaldeeakened.
» Expressive devices: The pitch, stress, volume,spéh the use of non verbal
means are used effectively the phonological rdibsse devices help them to
convey their intended meaning.
» Lexis and grammar: The learners often use the $exiel structure when
learners produce some language functions, so #ohée can provide them with
different so that the learner can use in the dffiefunction.
* Negotiation language: There are many benefits fiteeruse of negotiation
language. The learner give clarification when thsylistening to others talk. So,
the teachers have to provide them the necessargssipns which they need
when they give clarification from other speakersatners also need to good
perform in order to easy to understood and clegae@ally when the other
receiver did not understand them.
2.1.2. Mental/ Social Processing

According to Harmer (2010:270-271) the neaeg processing skills of

speaking are the following:



» Language processing: this refers to the abilittheflearners/ speakers to share
their idea so their listener can understand itgetdntended message. Speakers
should be able to get words and phrases from theimories to use them when
they are interacting with others.

* Interacting with others: Most of the speaking dituas involve interaction, that
is to say an effective speaker needs to be abistém and understand each
other.

« Information processing: It is relates to the apitif process in getting
information in their mind. The speakers have talye® give responses.

2.2. Functions of speaking

Several language experts have attemptedtégarize the functions of
speaking in human interaction. The researcher foasodurce of function of

speaking. According to brown and Yule in YusniandBusi’s thesis (2012:9)

states that there are three functions of speaKingse function are talk as

interaction, talk as transaction and talk as peréorce. Each of these has function
and different teaching approach. The explanatimutthree function of speaking
explain detail below:

2.3.1. Talk as interaction

Brown and Yule cited Yusniar Firdausi’s tisg2012:8) in state that This
function refers to what we normally mean by conagos. The primary intention

in talk as interaction is to maintain social redagship. The main features of talk as

interaction can be summarized as follows :

* It has a primarily social function

* ltreflect role relationship



* ltreflect speaker’s identity

e It may be formal or casual

* It uses conversational conventions
* ltreflect degree of politeness

* It employ many generic words

e It uses conversational register

Some of the skills involved in using talkiateraction are Opening and
closing conversations, Choosing topic, Making srtadl , Turn talking,
Interrupting , Reacting to other, Recounting peasamcidents and experience,
turn taking and using adjacency fair. Talk as ité&on is difficult and may not be
a priority for all learners. In talk as interactjdhe ability to speak in natural way
is required in order to create a good communicafitrat It way some students
avoid this situation because they get difficultiesise and presenting words
2.3.2. Talk as transaction

The other function of speaking is talk angaction. This function refers to
situations where the focus is on what is said oredd he message is the central
focus here and making oneself understood cleadyaaourately, rather than the
participants and how they interact socially witlcleather.

According to Anne burns as cited in Yusnimd&usi's thesis (2012:11) ,
distinguishes talk as interaction into two differgypes. One is a situation where
focus in giving is on giving and receiving infornmat and where the participants
focus primarily on what is said or achieved. Accyrenay not be a priority as
long as information is successfully communicatedraterstood. The second type
is transactions which focus on obtaining goodsisesv Meanwhile, talk as

transaction has several main features as follow:
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. It has primarily information focus
. The main focus is the message and not the pamticipa
. Participant employ communication strategies to niakenselves
understood
. There may be frequent questions, repetitions antpoehensions check
. There may be negotiations and digression
. Linguistic accuracy is not always important
Some of the skills involved in using talkteensactions are Explaining need

or intention, Describing something , Asking quesitng ,Confirming interaction ,
Justifying an opinion , Making suggestions , Clanfj understanding , Making
comparisons , Agreeing and disagreeing . Compdtetalk as interaction, talk as
transaction is easier for some student becausgyifacuses on messages
delivered to the others. Also, talk as interact®more easily planned in group
activities, information-gap activities and role ygalt can provide source for
practicing how to use talk for share idea and gjunformation as well in real

transaction.

2.3.3. Talk as performance

The next functions of speaking accordingrmwvn and Yule in Yusniar
Firdausi’s thesis (2012:13) this function referptdolic talk, that is talk which
transmit information before an audience such asimgrtalks, public
announcement, and speeches. Talk as performamt®ttebe in the form of
monolog rather than dialog. Often follows as redogiole format and is closer to
written language than conventional language. Snigilahich is unlikely to
happen with talk as interaction or transaction.rigies of talk as performance

are giving a class report about a school trip, cotidg a class debate, making a
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sales presentation, and giving a lecture. The fegtures of talk as performance
are:
e There is a focus on both message and audience
» It reflect organization and sequencing
* Form and accuracy is important
» Language is more like written language
e ltis often monologue.
Some of the skill involved in using talk as perfamae are :
e using an appropriate format
* Presenting information in an appropriate sequence
* Maintaining audience engagement
» Using correct pronunciation and grammar
» Creating an effect on the audience
» Using appropriate vocabulary
e Using appropriate opening and closing
It is clearly seen from the feature and skill inkgad in using talk as

performance that initially talk as performance neebe prepared in much the
same way as written text. Therefore, this kindati tequired a different teaching
strategy. This involves providing example or modelspeeches or oral
presentation.
2.4. Definition of classroom interaction

Interaction is occurred everyday in thesstaom activities between the
teacher and the learners. Ned. A. Flanders defiiieaching as an interactive

process, Interaction means participation of teaahdrstudents in the process of
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teaching. In Wikipedia, Interaction commonly defires a kind of action that
occurs as two or more objects has an effect uperaanther. The idea of a two-
way effect is essential in the concept of intemttas opposed to a one-way
causal effect. Meanwhile, classroom defines a®mrdedicated primarily to
teaching and learning activities. So, the researctieclude that classroom
interaction are communication relationship thaturdetween teacher and
students in teaching and learning activities wigiske effect upon each other.
2.5. Aspects of Classroom Interaction

In Classroom interaction there are non-verbal atgon and verbal
interaction. Non-verbal interaction is related &havioral responses in class. It
means students interact through their behavions asdiead nodding, hand
raising, body gestures, and eye contact. Verbataetion, on the contrary,
contains written interaction and oral interactibat in this research, researcher
just focus on the verbal interaction because verbafaction include oral
interaction implies that students interact withesthby speaking in class,
answering and asking questions, making commendstaking part in
discussions.

In verbal interaction, there are some aaieg used to analyses interaction.
Here, the writer finds some categories of classrouaraction by many experts.
First, Brown (1975) in his interaction analysisteys classified classroom
interaction into seven categories: teacher lectieasher questions, teacher
responds, pupils respond, pupils volunteer, sileand unclassifiable. Second,
Bowers (1980) conclude that there are seven cagsgof Verbal Behavior in the

Language classroom: Responding, Sociating , Orgapibirecting, Presenting,
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Evaluating, and Eliciting. And the last Flander8{Q ) established ten Interaction
Analysis Categories (FIAC) to describe the teaglaind learning processes
namely accepting feeling, praising and encouragiegepting or using ideas of
student, asking questions, lecturing, giving died, criticizing or justifying
authority, student-talk response, student-talkatian, and silence.

In this study, Flanders interaction categprs chosen and will be described
more detail because the classroom interaction cat=gare research by the

researcher. Here a brief introduction of each gmilighelp explain them.

2.5.1. Teacher talk

According to Flanders (1970) teacher taltleacher makes adjustment to
both language form and language function in orddrelp communication in the
classroom. This adjustment is called ‘teacher tdlks supported by Lynch
(1996:6) says that teacher talk is language tyiyicesled by the teacher in the
foreign language classroom.

Flanders (1970) divided Teacher talk in twanches, they are indirect and
direct. Indirect teacher talk maximizes or stimegastudents to give response
toward the teacher. It is supported by Craig (198Bstates that indirect teacher
talk opens the way or frees the students to expargbme point or respond more

freely in the future. It can be seen from exampé followed:

Teacher: “That’'s good idea Jony, but could you axpit some
more?

It is clear that Jonny is being encouraged to gagponse toward the teacher. The
student’ freedom is not minimizing here, so theeraany possible responses

given by the students toward teacher question.
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Direct teacher talk on the other hand mimesiand restricts students to give

response intentionally. Look at this following exam

Teacher: “, take your seat!”
The example above gives clear illustration thatté@eher does not need response
because she or he only gives command to the stutlemtans, command is one
example of direct teacher talk.

For indirect teacher talk consist of three categor These categories are
accept feeling, praise and encouragement , andpfsoe Uses Student’s idea.
For direct talk consist of four categories. Theatgories are ask question,
Lecturer or explaining, give directions and Critiog or Justifying Authority.
Here the explanation of each category.

1. Accepts Feelings

The first category dealing with feelingsThis feeling is delivered by the
teacher whenever she expresses her understandimg students’ emotional
behavior or when she asks her students to exgresdeelings. This category is
used to help the students understand their fealmigattitude.

2. Praise or Encouragement

The second categorypgaising or encouragingPraises and encourages are
differing from each other. Praise may consist ngkd word, or it may be in
phrase from that represent that students are ddirag is expected. Encourage
therefore is a word or maybe more to ask the stsdercontinue with what he or
she doing. This category includes praising, com@ifiting, and encouraging

students to continue. Jokes are included in thus.ty
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As an addition, encouragement offers stuglentontinue what he or she is
saying. “Googdgo on, That's nice argument!”, “That’s good iddeeep going
on”. Sometimes teacher uses mix of praise and enceme, Great, keep it up
class!”. These praise and encouragement are given taqgsat honor to have
participated in teaching and learning process.
3. Accepts or Uses Student’s idea

It is just like accepting feeling category. Butlms category, the student’s
ideas are accepted only and not his feelingselstident passes on some
suggestions, then the teacher may repeat in nuishes own style or words. The
teacher can say "l understand what you rfiedo. Or the teacher clarifies, builds
or develops ideas or suggestions given by a student
4. Asking Questions

Asking question about content or procedurased on the teacher ideas and
expecting an answer from the students. Sometiraasher asks the question but
he carries on his lecture without receiving anyars Such questions are not

included in this category.

5. Explaining or Lecturing

This category is categorized into self-erplary. Teacher takes the whole
communication by explaining a certain materiais lsupported by Craig,
explaining or informing is used to give the studantportant facts, opinions,
concepts, or generalizations to the students. Wheeteacher gives direct teacher
talk in the classroom it is teacher time to talktan the classroom. If the teacher
explains a certain subject or gives informatiothi students, they are included

into the first category.
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6. Giving Directions

This category is used when students aredaskdo something dealing with
teacher’'s command. Teacher can also give direttidime students if the students
get confused in understanding the teacher talk.nthe teacher asks students to
do what they have to do, it is included into thasegory. The teacher gives
directions, commands or orders or initiation withigh a pupil/student is
expected to comply with, Open your books. Standmuthe benches. Solve 4th
sum of exercise 5.3.
7. Criticizing or Justifying Authority

If students’ behaviors become unacceptdbie third category is used by the
teacher that is rejecting the unacceptable behaSmmnetimes teacher control the
class by using his or her authority in order tarectrthe students’ behavior. It is
belonging to his type. Whereas telling the studesior her response is not

correct or acceptable is include criticize studesponse.

2.5.2 Students’ talk
Talk that is made by the student; we cafititldents talk’. In other words,

language used by the student in foreign languaagsom is classified as student
talk. Flanders (1970) divided students talk in tategories. They are students’
talk response and students’ talk initiation. Tokofving explanation of each
categories are:
8. Students’ Talk Response

It includes the pupils talk in response to teathéalk . Teacher asks question,

student gives answer to the question.
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9. Students’ Talk Initiation

Talk by pupils that they initiate. Students exprbgsr own ideas, initiating a
new topic, freedom to develop opinions and askimgstjons.
10. The last category is silence or confusion.

This category is not included in teachek tal students talk. Pauses, short
periods of silence and period of confusion in whiwoé students or the situation in
the class is silence. It can be occur when the asmication cannot be
understood.
2.6.Previous Study

There are many researchers have investigated ala@stoom interaction,
they showed the importance of interactions in bagdknowledge and improving
skills.

The first is done by Asmara (2007) in her studyhwite title “An Analysis on
The Speaking Interactions” show that teacher iatk is higher than student talk
time in the speaking classroom interaction.

And a research of Inamullah (2005) havedooted the research to explore
patterns of classroom interaction at secondarytamiary levels in the North
West Frontier Province of Pakistan using Flandetsraction Analysis system.

The last previous study is research of Naisnawati (2011) conducted
research of Classroom interaction in the teachfrgpeaking to eleventh grades at
SMAN 2 Pare. This study have explored about categof classroom
interaction which develop by Flanders that invatveeacher talk, students talk,

and silence or pause. The finding of this studysthat the subject of the study
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implement all of the categories both of teachd¢ ald students talk of FLINT
model.

This study was significant because its figdi and conclusions may stimulate
teachers to improve their teaching behavior in otdenaximize students
learning.

2.7. Summary

In speaking class students need experigat&ommunicative situations. in
speaking class interaction is needed to improvie #tdity. The concept of
classroom interaction itself has two types. Thgpeg are verbal and non verbal
interaction. Verbal interaction involves how learsbares their idea through
expression. Meanwhile non-verbal interaction inesha body gesture and facial
expression. In this researcher, the researchefgagses in a verbal interaction.
Meanwhile verbal interaction itself according tafdlers has ten categories that
give picture an interaction in the class. Thesectrgories is divided into teacher
talk and students talk. Teacher talk involves dieed indirect talk. And for
teacher talk involve students’ response and stgdgnitiation. And the last there
is a category that not involve in teacher talk andlents. It is a silent or

confusing category.



