CHAPTERII

REVIEW OF RELATED LITERATURE

This chapter is also expected to give importankfamind information for
discussion of related literature. The researchgoisg to describe some theories.
The discussion consists of: (1) Textbook. (2). Camitative Language Teaching
(3) Information Gap Activity.

2.1 Textbook

According to Buckingham in Tarigan and Tarigan (@:99)
textbook is mean of study which is commonly usesddnool and
university to support a teaching program. Textbigokery important in
teaching and learning activity because of someoread-irstly, as stated
by Tarigan and Tarigan (1990:95) textbook is anartgnt and functional
book for students in school. It is designed anate based on the
curriculum because it has function to support geulyathe curriculum. It
is supported by Ariew in Higgs (1982:16) textboskan essential part of
curriculum because it embodies a specific teachethodology and a set
of goals. It reflects assumption about teachingfeas how foreign
languages are learned and teaching style. Seaxtdpbk becomes so
important because as the main source of guidamcudents and
teachers. It is also as mean of students’ motimatqoursue language
study by offering glimpses of exotic situationstsillustration.

Greene and Petty in Tarigan and Tarigan (199G&6¢d that
textbook takes an important role in achieving thgctives of Basic

Course Outline by ; first, reflecting good and mwdeoint of view about



teaching process and demonstrating the applicafisnbject matters;
second, providing various subject matters whicheasy to read and
suitable with students’ needs and interests; tipirdyiding systematic and
gradual resources about expressional skill; foymtbyiding methods and
facilities of teaching and learning activity to nvate the students; fifth,
providing early fixation which as tasks and exegsisupports; last,
providing remedial and evaluation.

Based on the explanation above that textbook i weportant in
teaching learning activity because textbook ishasnain source of
guidance for students and teachers. In additiotho®k is also make
students more efficiently to study and easy tonle@herefore, teachers
should select and choose appropriate textbookutiet in teaching
activity in order to achieve the objective of thercculum.

2.1.1 The definition of Textbook

According to Keen (1997: 209) textbook is a spexgal book
designed to introduce students about general apdriant concepts of an
area or a discipline. In another definition, a bexik is media source of
information in the form of book for teaching andreing activity.
Textbook is very important in teaching and learracgvity. Textbook is
an important and functional book for students imost. It is designed and
created based on the curriculum because it hasidario support and
apply the curriculum.

Textbook is the implementation of policies takerhe

pedagogical activities in certain school. It has/weyht connection to the
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curriculum. It is said that curriculum and textbcale two components in
education that need, relate, and influence eadr ¢bepdikbud, 1997: 1).
Brown add the notion of the conformity of the caatum and the material
presented by saying that the degree of relationsétiyween a set of
materials and particular program can be best terohéme by considering
of degree which the materials appropriate the culuim (Brown, 1995:
160). In this case, such an activity as investigpthe textbook and its
curriculum will be a great benefit to the progresgducation in certain
school and country.

As we know that the objective of learning procdssutd be gained
through the proper teaching and learning processha influenced also
by using of teaching material, it is clear that pmciple in creating a
textbook should be in line with the curriculum. Tinaterials should be

assigned in line with the objective.

2.1.2 The Advantages of a Textbook

Textbook has several advantages. Halliwell stdtastextbook has
several advantages for teacher and students. Mami@djes of textbook
for the teacher are: as guideline in appropriagelyuenced and structured
to include progressive revision, economy of prefi@naime, a source of
practical teaching ideas, work that students caardtheir own, so that the
teacher does not have to be center stage all &irbasis for homework if
that is required, a basis for discussion and coisgamwith other teacher.
The advantages of textbook for the learners artheamean of

progression and increasing student’s ability, sdopendependent and



11

autonomous with or without teacher’s helps, a efee for checking
revision or mistaken Halliwel in Alfonsus (2008:13)

Halliwel’s in Alfonsus (2008:13) statement providesinsight on
the importance usage of textbook in educatiorhdras great contribute to
reduce the burden of teacher in teaching-learnitigiies. It can cover up
the unintentional mistakes done by teacher in ohass activities.
Meanwhile, it also provides a medium for studeatsrthance what they
have learned in schools. As a conclusion, textbwskan important role in
the teaching and learning activity because theestisdwho don’t have
textbook will not able to concentrate on the lesseti throughout the
teaching and learning process.

2.2 Communicative L anguage Teaching

Communicative Language Teaching is a theory ofuagg teaching
that start from a communicative model of languagg language use and
that seeks to translate into a design for an ioBtmial system for material,
teacher, learner and classroom activities. Comnating is an approach
used in language teaching that aim to make thesstadhave
communicative competence, as stated by Brown,ctimemunicative
approach in language teaching starts from a theflgnguage
communication. The goal of the language teachimgpmmunicative
competence”. (1987:69) so that to be able to judgesthod, the teachers
has got to learn about these methods and try theéheir classroom in
order to see which method that most suitable feir students needs. The

role of teacher is very important since it caradst of weight, according
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to Renate Schulz in Raghdah’s blog (2009) if teexckacceed in granting
sufficient elevated interest input and a lot ofgbice activities which
centre on content and human communication, latenativation take its
part.

According to Anthony P.R. Howatt in Fanta Kontedsijnal
(11:2000), still quoted by Richards and Rodgerstimjuishes between a
"strong" and a "weak" version of CLT. The "weak'tsien stresses the
importance of providing learners with opportunitiesise their English
for communicative purposes and characteristicalygmpts to integrate
such activities into a wider program of languageekéng. The "strong”
version is on the other hand advances the claanldinguage is acquired
through communication, so that it is not merelyuasiion of activating an
existing but insert knowledge of the language,dfugtimulating the
development of the language system itself.

As a result, many teachers think that Communicdtaveguage
Teaching stresses speaking and listening in ocdienpprove their
communicative ability by focusing on meaning, aefilises error
correction for maintaining the conversation whismot true.

2.3 Information Gap Activity
2.3.1 Definitions of Infor mation Gap activity
Information Gap activity is an activity where thtadents use their
English language skills to share information inesrtb complete a task of
true communicative task. The students cannot camfe task, with the

information they have at the beginning of the agtiDuring the activity,
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the students interact to exchange information fiegah purpose which is
exactly the way people use language in real lifee $tudents are not
merely parroting phrases and sentences that theesays, nor are they
asking questions which they already know the answ@évlaria, ask
Wong what his name is and if he is studying Engdl)dnstead, the
students are asking their own questions, givingroamds, and giving and
receiving information that is new to them.

There are three main points as the characteristicg§ormation
gap activity. First: in each activity students igey a task. Second: student
work in pairs to share information. Third: the stnts have to ask each
other to get information that they need. Moreoteere are three main
points as the technique of information gap actividyst, it can be carried
out both in pair and in group. Second, it can useiges or text as
teaching material. Third, it can be used to pregantskills, not only
listening and speaking but also writing and evexdigg. The advantages
of applying information gap activity in the classro are it can stimulate
and motivate students in interesting learning pgecand also it can
encourage students by real communication strategy.

According to Basturkmen (1994) as partners to edleér to fill in
the “Gaps” of missing information, they acquire gaamication skills in a
way that is authentic and meaningful. It means tinatstudents have to
think in pairs to answer the missing informatiom idformation Gap
activity is always used as a follow up or practactivity, and should not

be used to introduce new material, before beginthegctivity, be sure
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that you have already introduced the vocabulayrammatical structures
that the students will encounter, try to build sdamals of information
Gap into every review and reinforcement you do, samformations Gap
activity may require only listening and speaking.

Based on (Neu & Reeser, 1997) established 3 arsabfse
Information gap activity, namely contextual, origiity and authenticity.
So from this theory the researcher can analysidaktee based on the
theory.

2.3.2. Characteristics of information gap activity.
According to Erma Armaliani (2011) there are thcharacteristics

of information gap activity:

a. In each activity students is given a task.
b. Student work in pairs to share information.
c. The students have to ask each other to get infoom#tat
they need.
The writer infers that there are three main poastshe

characteristics of information gap activity.

2.3.3Kindsof Information Gap Activity
There are some ways to classify kinds of InfornratBap activity
and each author has the reason for their classificanformation Gap
activity in the view of Littlewood (1992) is congired as functional
communicative activities which consist of two kindkaring information
with restricted cooperation angharing information with unrestricted

cooperation
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Based on Littlewood (1992) Sharing information wigistricted
cooperation is communication or activity that aflesstudent to share
information but the information is limited or calleestricted cooperation,
they work in pairs but they have limited informatito share with their
partner. For examplé:earners working in pairs are given a picture for
each students which identical apart from a numidesnaall alteration.
Without showing their own picture, they must ddscthem to each other
in such a way that they can identify all the déferes Meanwhile,
sharing information with unrestricted cooperatiscdmmunication or
activity between two students or more that workimgether without
limited information, the teacher does not limit #tadents to share
information with their group.

For example:

Make questions about your partner’s life when hefshs 6-9
years old. Work in pairs. Ask and answer the qoasti

Example: A: did you have many friends?

B: yes, | have a lot of friends, there were a lot o
nice people in my first class.

Have / many friends?

Have / a pet?

Where / spend holidays?
What/ do in your free time?
Play / musical instruments?
What sports / play?

What hobbies / have?
When / start school?

. What subjects / like?
10.Like / school?

CoNoOoO~wWNE

Norman, Lewis and Hedequist (1986) point out thate are two

kinds of Information Gap activitypuzzle form and personal
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questionnaireUr (1981) in the book “Discussions that work” e many
kinds of Information Gap activity such dsiding things in common,
detecting differencesndputting in order.

2.3.4. Thetechnique of information gap activity

Legutke and Thomas give several examples of various

manifestations of the information gap’s techniques.
Example 1: using picture (adult and high-schoaoiiees of English at
intermediate level)

a) The class is subdivided into pairs and one persgiven an
unusual, abstract drawing which he has to destoibleis partner,
so that the latter can draw it unseen. The draaerask
clarification questions but describer may not Hslgointing to
the drawer’s work and commenting on its likenesstherwise to
the original drawing.

b) When the participants agree that the drawing istied, the
versions from the other members of the class a@alied and
learners exchange comments on the various repetseTst
produced.

c) The teacher elicits from the class areas of diltfycun the task and
feeds in the key vocabulary items.

d) The two learners exchange roles and are giverfexelit picture to

work with.

Example 2: spot the different (adult and high-s¢hearners at

elementary/intermediate/advanced level)
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a) Learners working in pairs are given a picture factestudents
which identical apart from a number of small altemra
b) Without showing their own picture they must deseitibem to

each other in such a way that they can identifyhaldifferences.

Example 3: memorizing the picture (adult and highe®l learners at

elementary/intermediate/advance level)

a) The class is divided into sub-groups of five. Egobup selects
one person who is going to draw. All the draweeséethe
room for one minute.

b) The teacher projects the picture onto a screethiiy
seconds. The learners are asked not to talk dthiagime.

c) The drawers return and the other group members haiie
seen the picture, describe the picture from whey th
remembered. The drawers, who now have five mirtotes
complete the drawing, may ask questions.

d) After about two minutes the picture is projectediagor ten
seconds, so that correction can be made.

e) The pictures from each sub-group are displayedenvall and

the groups discuss which of them is closest tmtignal.

Example 4: using objects: assembling a toy (adudtlagh-school

learners, all level)

a) The class is divided into sub-groups of three leesnEach

sub-group is given a plastic toy. Example a Legcstailar
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taken from a breakfast cereal packet which hagtassembled
from the parts provided.

b) Two members of group are given the assembly instruand
have to explain to the third member how to assenfige

object.

Example 5: Reassembling a text

a) The class is divided into sub-groups of four anchesub-group
is given a text which has been photocopied anihtoitseveral
pieces according to the number of paragraph inetkie

b) Each individual in the sub-group reads a piecdeftéxt and
shares the information with the others. From toigective
pool of information, they try to sequence the peaips and

thus reassemble the text.

Based from five examples and their techniques altbeewriter
concludes that there are two main points in thertegie of information
gap activity: First, it can be carried out bottpair and in group. Second,
it can use pictures or even texts as teaching mieHowever, the
technique of information gap activities used bytaris out of the
technigues explained above since she modifies meades it to fit in the

students or ability level and the language focus.
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2.3.5. Roles of teacher and studentsin information-Gap activity
2.3.5.1. Roles of teacher
There are three roles of teacher. The first: Theher divide some
groups, each group consist of two students. Thersedthe teacher gives
exercise related to the information gap. For exampl
1. What time did you get up and go to bed?
2. What did you usually do at the weekend?
3. What TV programmers did you like watching?
4. What computer games did you play?
5. What music did you listen to?

6. Who were your favorite film and sports stars?

The last, during the activity the teacher obsestadents to find
out good and bad points of students to plan futctayity.
2.3.5.2. Roles of students
In information gap activity there is a role of stmdls. The students
only ask and answer with their group and then stubrairesult of the

study.

2.3.6. The advantage of using infor mation-Gap activity in teaching speaking
skill
There are four benefits of using Information Gafvég in
teaching speaking. The first benefit is increasituglents’ motivation for
speaking. The second is ensuring equal studentscipation. The third is
developing both accuracy and fluency of student. [ast is improving

students’ ability of negotiating meaning.
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In preview study there are many people who have besearching
information gap activity before. One of thentigna Amaliani Her thesis
title is Increasing students’ mastery in the simple pasteey using
information gap activity.

The result of Erma’s research find that theresgyaificant
improvement in teaching Simple Past Tense by usifggmation Gap
activity at the second Grade of SMP Islam Annafidbhinong. It means
that the students can increase their mastery ipl8ifPast Tense by using

this activity.



