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Abstract: Dynamic Assessment (DA) can help EFL students use more cognitive reading skills, but its
application in ESP learning is restricted. DA in ESP is an important research subject since reading
comprehension is an essential skill for English for Specific Purposes (ESP) students. The purpose of this study
is to look into the impact of online DA on reading ability and the usage of cognitive reading comprehension
strategies among English for Economy learners. The study employs a quantitative experimental design and
survey, with two groups of management students (30 in the experimental class and 30 in the control class)
currently enrolled in the English for Economy program, which includes planned and scheduled online dynamic
assessments. The study found that the Online Dynamic Assessment-supported ESP reading program
significantly enhanced management students' reading abilities, as shown by the experimental group's higher|
posttest performance and significant t-test results (0.000). Furthermore, the study reveals students' proactive
role in improving their comprehension and recall by detailing their cognitive reading strategies at various
reading stages, including pre-reading anticipation and skimming, in-reading context-based inference, and post-

reading categorization and content review.
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INTRODUCTION

Challenges of ESP Reading and Technology

The modern landscape of English for Specific
Purposes (ESP) pedagogy, notably in terms of
reading and technology integration, is shifting
from Computer Assisted Language Learning
(CALL) to Technology Enhanced Language
Learning (TELL) (Alanazi & Alharbi, 2021,
Sembel, 2018). This shift focuses on the
incorporation of information and communication
technologies (ICT) into language instruction (Aini
et al., 2023; Endarwati et al., 2023; Fariha et al.,
2023). The incorporation of technology into ESP
training has developed as an important research
area, with reading comprehension regarded as a
critical skill for ESP students (Hernandez Urrego,
2019; Schroder & Kriiger, 2019).

Reading plays an important part in the ESP
context, as it is required for students learning a
second language (L2) (Mochizuki et al., 2019).
Reading competency goes beyond simple word
recognition to a deeper level of comprehension

that allows students to build mental
representations of the texts they read, improving
their learning experiences and promoting
academic success (Kazemi et al., 2020). Reading
skills are a powerful tool for learners, guiding
them through their academic path. These abilities
allow pupils to collect the necessary data for their
academic assignments. As a result, the ability to
read well and efficiently is critical to academic
performance and overall well-being (Zeng et al.,
2020). Reading is also a phase of textual
communication (Hernandez Urrego, 2019). This
talent needs the use of a number of cognitive
methods to achieve proper comprehension. These
tactics enable readers to grasp, interpret, and
comprehend the texts they read, making reading
an essential aspect of daily life that aids in the
acquisition and application of knowledge.

The reading process is a productive one in
which pupils use metacognitive and cognitive
skills to understand texts (Sa et al., 2021).
Successful readers methodically regulate their
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reading process, relying on cognitive and
linguistic skills to anticipate, retain, and arrange
textual content. They keep aware of potential
problems, potential solutions, and the resources at
their disposal.
Strategic readers, who understand the nature of
issues and their solutions, rely on metacognitive
and cognitive talents to learn (Amini et al., 2020).
Cognitive techniques, which include learning,
remembering, and analyzing and reflectively
transferring thoughts, are critical for enhancing
text reading.

Dynamic Assessment (DA) represents a
pedagogical approach in language instruction that
amalgamates teaching and evaluation (Dixon et
al., 2023; Ritonga et al.,, 2022). DA assesses
student responses  within the assessment
procedure, grounded in the theoretical framework
of the Zone of Proximal Development (ZPD)
(Norris et al., 2017). This methodology facilitates
individuals in surpassing their independent
performance through suitable mediation. DA
takes into account the outcomes of interventions,
instructing learners and examination participants
on strategies for test success. The ultimate score
in DA, reflecting the disparity between pre-test
and post-test scores, promises a comprehensive
evaluation (Salehi et al., 2024).

DA can aid students of English for Specific
Purposes (ESP) and English as a Foreign
Language (EFL) in the application of an increased
number of cognitive reading strategies (Andujar,
2020). Cognitive strategies are indispensable
mental processes for learning. This methodology
enables learners to process meaning in the target
language. In the context of reading, cognitive
strategies have a direct correlation with the target
language and the learner’s world knowledge
(Ebadi & Asakereh, 2017; Mustiah et al., 2024;
Situngki et al., 2024). Cognitive methodologies in
reading studies are bifurcated into bottom-up and
top-down categories. The bottom-up model
perceives reading as a decoding process, while the
top-down model views it as a dynamic process.
Effective reading necessitates readers to formulate
assumptions and expectations about the content of
the text. Schema theory influences the top-down
approach, underscoring the significance of prior
knowledge. The interaction between background
information and text is crucial for efficient
reading, with readers utilizing pre-reading
information to construct text predictions
(Ghahderijani et al., 2021; Yang & Qian, 2020).

Empirical evidence suggests that students who
receive DA significantly outperform those who do

not. A majority of students in the DA group in
General English learning exhibit a significant
enhancement in their performance. This research
carries wider implications. It endeavors to explore
the effects of online DA on the utilization of
cognitive reading comprehension  strategies
among Indonesian ESP students, specifically
learners of English for Economy. This constitutes
a critical area of research, given that reading
comprehension is a fundamental skill for students
of English for Specific Purposes (ESP)

Dynamic Assessment (DA), a strategy for
education and evaluation based on individual
adjustments, has the potential to alter these
cognitive mechanisms (Poehner & Wang, 2021).
DA attempts to improve student performance on
the assessment itself. It is a process-oriented
approach that combines learning and assessment,
distinguished by its future orientation, interaction
basis, and test-intervention-retest  structure
(Phillips, 2022; Tuluk & Yurdugul, 2020). The
contact between instructors and students is critical
in DA because it bridges the gap between existing
and potential knowledge. DA is primarily applied
through interactions between language educators
and L2 learners. Despite substantial research on
DA in the ESP setting, its effect on the cognitive
reading techniques of Indonesian ESP students is
largely unknown (Elahi Shirvan et al., 2020;
Kazemi et al., 2020; Phillips, 2022; Tuluk &
Yurdugul, 2020).

This study aims to investigate the impact of
online DA on reading proficiency and the
cognitive reading methods of Indonesian students
studying English for Economy. The study also
intends to collect learners' perspectives on the use
of online DA in ESP classes. This investigation
promises to provide useful insights into the use

and efficacy of DA in improving reading
comprehension among ESP students.
This research poses several important

guestions: (1) Does online DA impact on reading
proficiency among English for Economy
students? (2) What are the students’ cognitive
reading strategies towards the application of
online DA in English for Economy classes?

These questions guide this research in helping
to focus the investigation on the most relevant
aspects of DA and reading comprehension
strategies. The answers to these questions can
provide valuable insights for educators and
researchers in the field of ESP and language
assessment.
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METHOD

This research employs a quantitative experimental
design and survey methodology, integrating
aspects of intervention and evaluation. The
guantitative component is utilized to observe the
impact of an experimental intervention on
students of English for Economy, both pre and
post the implementation of Dynamic Assessment,
using testing instruments. Concurrently, the
survey component, focusing on cognitive reading
strategies, is employed to further comprehend this
impact, either as a confirmation of findings or as
an exploration of reasons for improvements and
various learning attitude processes towards the
execution procedures. Data for this survey is
collected via a questionnaire on cognitive reading
strategies.

The research sample is derived from two
classes in the Management Study Program at
Muhammadiyah University of Gresik (UMG),
specifically class A and class B, each comprising
30 students. The research population encompasses
all 300 Economics students. The research sample
is selected based on the research objective, i.e.,
the class undergoing the English for Economy
program in a planned and scheduled manner,
possessing a pre-planned curriculum and syllabus
for the English program, and having a minimum
of 10 years of experience in English for Economy.
The ESP program in this Management Study
Program, controlled by the Language Center unit
led by a program director at Muhammadiyah
University of Gresik, exhibits the most
homogeneous class character at the highest
learning level in the Faculty of Economics.
Therefore, this purposive and cluster sample
selection satisfies the aspects of formality,
representation, and legality.

The procedure for implementing the Dynamic
Assessment intervention process is administered
to the experimental class across fourteen
meetings. For each meeting, a learning plan is
formulated that outlines the Dynamic Assessment
strategy  process  with  online  learning,
encompassing three processes: pre-activity, while-
activity, and post-activity. At the pre-activity
stage, the instructor delivers learning input via an
online  platform,  simultaneously  ensuring
students’ readiness to participate in learning from
both content and technical aspects. The while-
activity stage contains core learning activities
aimed at understanding and instilling cognitive
competencies and English skills, particularly
reading skills. The material, presented in
alignment with the content theme tailored to
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English for Economy, is delivered by maximizing
the role of the pre-prepared online platform.
Activities in this while-activity stage purely
involve deepening the material with various
activities such as presentations, focused
discussions, debates, conferences, demonstrations,
etc. The post-activity stage involves reinforcing
the linguistic aspects being studied, with attention
and focus given to understanding language
functions and expressions. At this stage, students
are trained to extract the essence of each Reading
learning stage from both the content and language
mastery aspects. This stage is also utilized to
reflect on suboptimal aspects. Pre-tests and Post-
tests, along with surveys about cognitive reading
strategy towards the application of Dynamic
Assessment, are administered in accordance with
this research procedure. This research necessitates
two types of instruments, namely tests (pre and
post-tests) and questionnaires. The test refers to
an English proficiency test, compiled by the UMG
Language Institute, referencing the measurement
of English proficiency for academic purposes
(English for Academic Purposes) in the specific
field of economics. The validity and reliability of
the test are determined through a test trial prior to
the intervention, with the level of validity
subsequently analyzed using SPSS (r= .87). The
second instrument used in this study is a
questionnaire on the use of cognitive strategies,
developed by Bezci (Bezci, 1998). This
questionnaire is divided into two parts. The first
part is designed to collect background information
about respondents, while the second part aims to
examine respondents’ use of cognitive reading
strategies when they interact with texts. This
guestionnaire, comprising 17 Likert type items, is
administered twice during the study. To confirm
the reliability of this instrument, it is reviewed by
a group of specialists in the field of English
teaching and learning at the UMG Language
Center unit. Furthermore, reliability is assessed
quantitatively using Cronbach’s alpha (average
score .83), which vyields adequate values,
indicating a high level of reliability.

This research involves two types of data
analysis. Firstly, quantitative data analysis using
SPSS 26.0. This SPSS analysis employs the T-test
to determine the impact of Dynamic Assessment
application by testing the impact results (pre-test
to post-test) significantly in each group, and then
testing the difference between the two groups
(post-test in two groups). The significance test
uses a P-value of .5 percent. Secondly,
questionnaire data analysis using Steps of
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descriptive statistical analysis is required to
support the proof of the level of significance of
the application of Dynamic Assessment to the
cognitive reading strategies of learners.

RESULTS AND DISCUSSION

Results of reading test

This part provides a detailed explanation of the
findings, divided into four separate sections.
Initially, it delves into the descriptive statistics
results for both the control and experimental
groups, offering a thorough overview of their
performance. It then provides an overview of the
descriptive statistics collected from the posttests
administered to each group, offering light on their
progress and learning outcomes. Finally, it
discusses the comparative study of performance
between the control and experimental groups,
using a T-test for this purpose. This
comprehensive analysis  provides essential

insights into the efficacy of the program under
consideration, providing to a better understanding
of its impact and possibilities for future
applications.

The descriptive analysis of the pretest and
posttest in the control group of ESP reading for
management students yields some intriguing
findings (see table 1). The posttest results reveal a
range of 16.00 points, with scores ranging from
56.00 to 72.00. The posttest score (mean) was
63.10, with a standard deviation of 3.80,
indicating a considerable variation from the mean.
In contrast, the pretest results had a smaller range
of 5.00, with scores ranging from 55.00 to 60.00.
The pretest average score was 58.87, which was
lower than the posttest average. The pretest had a
standard deviation of 1.43, indicating that the
pretest results were closer to the mean than the
posttest scores.

Table 1. Results of descriptive statistics for pretest-posttest of control group

N Range Minimum  Maximum Mean Std. Deviation
Posttest Control Group 30 16.00 56.00 72.00 63.1000 3.79973
Pretest Control Group 30 5.00 55.00 60.00 58.8667 1.43198
Valid N (listwise) 30

Table 1 shows that the control group's scores
improved from the pretest to the posttest, as
indicated by the increase in mean score. The
increased range and standard deviation in the
posttest indicate a wider spread of scores, which
could indicate that the test was able to better
discern  across  students' talents.  Both
examinations had a legitimate list of 30 students.

Let's look at the fascinating results of the
descriptive analysis of pretest and posttest scores
in the experimental group of ESP reading for
management students. Starting with the posttest,
the scores showed a wide range, from 60.00 to

80.00. The average score was 70.57, which
reflected the students' hard work and
understanding. However, the standard deviation
of 4.84 indicates a greater spread of results,
reflecting a range of student performance levels.
When we looked at the pretest, the scores were
much closer together, ranging only 14.00 points
between 56.00 and 70.00. The average pretest
score was 59.83, lower than the posttest average,
and the scores were more tightly bunched
together, as demonstrated by the smaller standard
deviation of 2.63 (see table 2).

Table 2. Results of descriptive statistics for pretest-posttest of experimental group

N Range Minimum Maximum Mean Std. Deviation
Posttest Experimental group 30 20.00 60.00 80.00 70.5667 4.84009
Pretest experimental group 30 14.00 56.00 70.00 59.8333 2.62722
Valid N (listwise) 30

In essence (in table 2), the experimental group
showed a respectable increase in their scores from
the pretest to the posttest, with the mean score
providing clear evidence. The posttest's higher
range and standard deviation indicate a broader
variety of student abilities, which may represent
the test's effectiveness in distinguishing between
different levels of student competency. It's worth
noting that these results are based on a legitimate
student count of 30 for both tests.

Table 3 shows the entire results of the
descriptive analysis on posttest scores for both the
control and experimental groups in the ESP
reading program for management students. These
statistics provide a complete summary of the
performance measures as well as helpful insights
into the program's efficiency. The control group's
scores showed a wide range of 16.00 points, from
56.00 to 72.00. The group's average score was
63.10, showing commendable performance.
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However, the standard deviation of 3.80 indicates
a substantial spread from the mean, implying a
range of student performance levels. Switching
gears to the experimental group, the scores were
much more diverse, ranging from 60.00 to an
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astonishing 80.00. The group's average score was
a strong 70.57, outperforming the control group's
mean. The standard deviation was 4.84, indicating
a broader range of scores and a higher variance in
the pupils' reading abilities.

Table 3. Results of descriptive statistics for control and experimental group in reading

N Range Minimum  Maximum Mean Std. Deviation
Control Group 30 16.00 56.00 72.00 63.1000  3.79973
Experimental group 30 20.00 60.00 80.00 70.5667  4.84009
Valid N (listwise) 30

To summarize (in table 3), the experimental
group performed better in the posttest, as
indicated by the higher mean score. The higher
range and standard deviation in the experimental
group indicate a broader range of student abilities,
which may represent the test's effectiveness in
distinguishing between different levels of student
competency. It's worth noting that these results
are based on a legitimate student count of 30 for
both tests.

Table 4 depicts the fascinating results of
inferential statistics and what it reveals about the
control and experimental groups in the ESP
reading program for management students. First,
we applied Levene's Test for Equality of
Variances. This test determines whether the
variances between the two groups are equal. Our
F value was 1.882, with a significance level (p-
value) of.175. This p-value is greater than 0.05,
indicating that the variances of the two groups are

truly equal. Next, we used the t-test for Equality
of Means with equal variances. The t-value was
found to be -6.646 with 58 degrees of freedom.
The two-tailed p-value was.000, suggesting a
significant difference in the means of the control
and experimental groups. The average difference
was -7.467, with a standard error of 1.123. The
95% confidence interval for the difference varied
from -9.716 to -5.218. In the case of uneven
variances, the t-value stayed constant at -6.646,
but the degrees of freedom increased to 54.906.
The two-tailed p-value remained at.000, showing
a significant difference in averages between the
control and experimental groups. The mean
difference, standard error difference, and 95%
confidence interval for the difference were all the
same as in the equal variances example (see table
4).

Table 4. Comparison results of independent samples test

Levene's Test for

Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2-Mean Std. ErrorDifference
F Sig. t df tailed) DifferenceDifferenceLower  Upper
VAR Equal
0000 variances 1.882 .175 -6.646 58 .000 -7.46667 1.12345 -9.71550 -5.21783
5 assumed
Equal
variances -6.646  54.906 .000 -7.46667 1.12345 -9.71820 -5.21513

not assumed

To summarize (in table 4), whether we assume
equal or unequal variances, the t-test findings
show a significant difference between the control
and experimental groups.

This shows that the ESP reading program had
a considerable favorable impact on management
students' reading ability. It demonstrates the
program's effectiveness as well as the students'
dedication.

Results of cognitive reading strategy

This section describes the results of the cognitive
reading strategies employed in the ESP reading
for management course, which utilized Online
Dynamic Assessment. The cognitive techniques
under consideration are classified into three parts
of findings: before, during, and after reading. The
overall results are shown in Table 5.
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Table 5. Results of cognitive reading strategy

No Items N M SD
Before Reading
1. Read the title and predict the content. 60 3.022 0.903
2. Examine illustrations/pictures to guess their relevance 60 3.530 1.812
3. Skim the text first. then read it thoroughly 60 3.435 1.026
4, Read the first line of each paragraph for understanding 60 3.032 1.503
5. Reflect on prior knowledge about the topic 60 3.672 1.552
While Reading
6. Read without checking every unknown word. 60 3.842 1.525
7. Use a dictionary for important unknown words. 60 3.523 1.827
8. Guess word meanings from context. 60
9. Analyze grammar to understand unfamiliar words. 60 3.452 0.894
10. Remember new words by associating with situations. 60 3.721 1.442
11. Skip unknown words if overall understanding is possible. 60 2.453 1.371
12. Reread sentences for better understanding. 60 3.238 1.911
After Reading
13. Classify words by meaning for memory. 60 3.475 0.142
14, Classify words by grammar for memory 60 3.821 1.198
15. Summarize main ideas in own words. 60 3.290 1.306
16. Reread entire text if parts are unclear 60 3.704 1.207
17. Reread entire text to remember key points. 60 3.632 1.780

This study focuses light on the cognitive
reading processes that management students
employ after taking an online dynamic assessment
in the classroom. These tactics are employed
before they begin reading. First, all 60 students
read the title and tried to guess what the content
would be. This strategy's average rating was
3.022, with a standard deviation of 0.903. This
implies that students frequently try to predict what
the text is about based on its title, which helps
them focus when reading and comprehending the
material. Next, each student evaluated any images
or pictures to determine their relevance. This
method received an average rating of 3.530, with
a standard deviation of 1.812. This demonstrates
how crucial visual aids are in the students' reading
process because they assist them guess and
understand what the text is about. Finally, the
students implemented a few additional tactics.
They all glanced the text first before reading it
thoroughly. This method received an average
rating of 3.435, with a standard deviation of
1.026. This shows that students prefer to gain a
rough grasp of the text's content before delving
into it. Every student reads the first line of each
paragraph in order to understand it. This method
received an average rating of 3.032, with a
standard deviation of 1.503. This means that
students frequently use the first line of each
paragraph to help them understand the paragraph's
major idea or theme. Finally, each student
pondered on what they previously understood
about the subject. This method received the
highest average rating, 3.672, with a standard

deviation of 1.552. This demonstrates how
students frequently use what they already know
about the subject to help them grasp and interpret
the material. Finally, our findings emphasize the
many cognitive reading methods used by
management students before they begin reading.
They demonstrate that students take an active role
in the reading process in order to increase their
understanding.

The next section provides an in-depth
exploration of the cognitive reading strategies that
students employ during their reading process,
after engaging in an online dynamic assessment in
their classroom setting. The first technique is to
read without examining each unknown word. This
technique was employed by all 60 students, and
the average rating was 3.842 with a standard
deviation of 1.525. This implies that pupils
frequently read through the material without
pausing for each unfamiliar word. The pupils then
employed the method of consulting a dictionary
for crucial unknown words. This method had an
average rating of 3.523 and a standard deviation
of 1.827, showing that students frequently consult
dictionaries when encountering significant words
they are unfamiliar with. Another approach that
all 60 students reported employing was estimating
word meanings based on context. This
demonstrates how vital context is for interpreting
unknown terms. The students also evaluated
grammar to better understand unfamiliar words,
which received an average value of 3.452 with a
standard deviation of 0.894. This shows that
students frequently rely on their grammar skills to
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determine the meaning of unfamiliar words. The
fifth technique involves linking new words with
situations. This method received an average rating
of 3.721 with a standard deviation of 1.442,
showing that students frequently use situational
associations to recall new language. The sixth
technique, skipping unknown words if overall
understanding is achievable, with an average
rating of 2.453 and a standard deviation of 1.371.
This implies that students frequently overlook
unfamiliar terms if they can still understand the
broader content of the text. Finally, all students
employed the approach of rereading sentences for
greater comprehension, with an average rating of
3.238 and a standard deviation of 1.911. This
suggests that students frequently repeat phrases to
ensure that they completely understand the text.
Finally, our findings illustrate the many cognitive
reading methods that management students
employ during their reading experience. They
demonstrate that students take an active role in the
reading process in order to increase their
understanding.

The data also provides a full insight of the
cognitive reading strategies that students employ
during the post-reading process in an online
dynamic evaluation. These strategies include
classifying words by meaning for memory, which
was used by all 60 students and had an average
rating of 3.475; classifying words by grammar for
memory, which was also universally adopted and
had an average rating of 3.821; summarizing main
ideas in own words, which all students used and
had an average rating of 3.290; rereading the
entire text if parts are unclear, which had an
average rating of 3.704; and finally, rereading the
entire text to remember. These findings
demonstrate the variety of cognitive reading
strategies used by students during their post-
reading process in an online dynamic assessment,
emphasizing their proactive participation in the
reading process to improve comprehension and
memory retention.

The study found that the experimental group
improved significantly in the posttest, as shown
by a higher average score. The higher range and
standard deviation in the experimental group
reflect a broader range of student abilities, which
could indicate the test's usefulness in
distinguishing different levels of student
proficiency. Whether we assume equal or unequal
variances, the t-test findings show a significant
difference between the control and experimental
groups. This suggests that the ESP reading
program, provided via Online Dynamic
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Assessment, has a significant favorable impact on
the reading ability of management students.

The research also sheds light on the cognitive
reading methods that management students use at
various levels of reading after taking an online
dynamic assessment. Before reading, students
predict the content based on the title, evaluate
images for relevance, skim the text, read the first
line of each paragraph, and reflect on their past
understanding of the topic. During the reading
process, they do not stop for every unknown
word; instead, they use a dictionary for critical
unknown words, guess word meanings from
context, analyze grammar, associate new words
with situations, skip unknown words if overall
understanding is possible, and reread sentences to
improve comprehension. After reading, they
classify words based on meaning and grammar to
aid memory retention, describe main ideas in their
own words, and reread the material if any parts
are unclear or to recall crucial themes. These
tactics, used by all 60 students, demonstrate the
active role that students take in improving their
comprehension and memory recall.

Dynamic Assessment (DA) is a colorful and
interactive method that smoothly integrates
teaching and evaluation activities (Ghahderijani et
al., 2021; Momeni & Nushi, 2022; Sohrabi &
Ahmadi Safa, 2020). It functions as a two-way
mirror, reflecting not only a student's current
talents but also their capacity to learn when given
suitable instruction. This concept is based on
Vygotsky's Zone of Proximal Development
(ZPD), which is the difference between a learner's
independent abilities and what they can
accomplish with help (Mustiah et al., 2024; Yang
& Qian, 2020).

DA excels in its capacity to forecast future
performance, frequently beating traditional static
measures (Ebadi & Asakereh, 2017; Situngki et
al.,, 2024). It's like having a crystal ball that
predicts a learner's future improvement. This is
especially useful for children with developmental
problems and learning issues. Furthermore, DA
has demonstrated a substantial relationship with
word reading metrics, particularly among younger
children, showing its efficacy in literacy
education (Andujar, 2020; Dixon et al., 2023).
One of the distinguishing features of DA is the
dynamic interaction it encourages between the
instructor and the students, resulting in a continual
cycle of learning and feedback.

However, all roses have thorns, and DA is no
exception. Its application in an online setting is
still in its early stages, and despite increased
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interest, its use in real classrooms is limited
(Kazemi et al., 2020; Ritonga et al., 2022). The
one-on-one contacts required can be time-
consuming, and there is presently no evidence to
suggest that DA can dramatically alter the nature
of children's intervention programs (Phillips,
2022; Tuluk & Yurdugul, 2020). Despite these
challenges, DA remains a beacon of hope in the
field of reading instruction, promising a brighter
future for students (Poehner & Wang, 2021;
Rezapour et al., 2023).

This study has made a significant addition to
the field of English for Specific Purposes (ESP)
by shedding light on the often-overlooked
possibilities of Dynamic Assessment. It has been
empirically established that DA is effective when
developed and deployed in an online setting for
ESP instruction. In contrast to prior research,
which claimed that DA was best suited for novice
learners (Derakhshan et al., 2020; Kazemi et al.,
2020; Safdari & Fathi, 2020), this study calls that
premise into question. It gives strong evidence
that Online Dynamic Assessment can be an
effective tool for adult learners in ESP, improving
not only their reading skills but also supporting
the development of cognitive processes (Estaji &
Ameri, 2020; Silva Moreira et al., 2022). This
groundbreaking discovery opens the door to new
uses of DA, broadening its scope beyond typical
classroom settings and rookie learners to include
online learning and adult education in ESP. It
emphasizes DA's adaptability and versatility,
strengthening its position as a promising
educational strategy in language education
(Afshari et al., 2020; Ebadi & Bashir, 2021;
Salinas-Navarro et al., 2024). This study,
therefore, acts as a guiding light for future
researches, urging them to investigate and utilize
the untapped potential of Online Dynamic
Assessment in other educational contexts.

CONCLUSION

The study concludes that the experimental group
performed significantly better on the posttest, as
shown by an increased average score. The broader
range and standard deviation in the experimental
group indicate a diverse range of student abilities,
implying that the exam may be useful in
distinguishing between different levels of student
competency. Whether equal or unequal variances
are considered, the t-test findings show a
significant difference between the control and
experimental groups. This means that the ESP
reading program, which is supported through
Online Dynamic Assessment, has a significant

favorable impact students’
reading ability.

Furthermore, the study exposes the cognitive
reading methods used by management students at
various phases of reading after an online dynamic
evaluation. Prior to reading, students anticipate
the content based on the title, evaluate visuals for
relevance, skim the text, read the first line of each
paragraph, and reflect on their prior knowledge of
the subject. During the reading process, they do
not stop at every unfamiliar word; instead, they
consult a dictionary for critical unknown words,
infer word meanings from context, examine
grammar, associate new words with situations,
skip unknown words if overall comprehension is
possible, and reread sentences to improve
understanding. After reading, they categorize
words based on meaning and grammar to aid
memory retention, articulate main concepts in
their own words, and revisit the content if any
areas are unclear or to reiterate key themes. These
tactics, used by all 60 students, demonstrate the
proactive role that students have in improving
their comprehension and memory recall.

Future research should include increasing the
sample size, doing longitudinal investigations,
and replicating the study across multiple ESP
domains. It is also essential to look at other
contributing factors such as motivation and self-
efficacy, conduct a qualitative analysis of
cognitive reading strategies, and compare the
efficiency of this method to others. Further
research might tailor the program to different
proficiency levels, look into the impact of
individual tactics on understanding, and
investigate integration with other language skills.
These proposals seek to improve ESP teaching
and learning results by expanding on current

on management

research and emphasizing student-centered
approaches.
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