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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

 In this chapter the writer would like to present the related literature of this 

study. In this chapter consist of four sections. First is the definition of reading, second 

is teaching reading, third is the principle of teaching reading, fourth is the important 

of reading, fifth is the concept of reading, sixth is the procedure of PQRST strategy, 

and seventh is type of text. The researcher expects that study will give the readers a 

wider of further understanding about this thesis. 

2.1 The Definition of Reading 

 In Learning English as foreign language, reading is skill that teacher simply 

expects the learners to acquire the information from the text. It is considered as the 

most essential skill with a paramount important. Reading activity involves three 

expects: Writer, text and the reader. The process of reading is a communication 

activity where the writer tries to convey the idea through a written text to the reader. 

According to Nutta (1996:4) Reading means getting out of the text as nearly as 

possible the message the writer put into it. As the readers, we should be able to get 

what the main idea from the text we have read. 
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Furthermore, reading comprehension is thus an interactive process between the reader 

and the text, in that the reader is required to fit the clues provided in the text to his or 

her own background knowledge (Nunan; 1999:257). It can be said that we can gain 

the message in the text by using our prior knowledge. From those definitions, the 

main point or reading is comprehension. 

 To achieve the desired result students need to learn how to use a range of 

strategies that match their purpose reading. Anderson (1991) states that strategies 

reading mean not only knowing what strategy use, but also knowing how to use and 

integrated a range of strategies. In improving reading comprehension there are many 

strategies, one of them is PQRST.  

 In addition, the reader should develop their comprehension to get the main 

point from a text. Rico (2004:151) state that getting the gist of a reading passage is 

the most important concept a reader can develop, because getting the main idea 

makes reading more purposeful facilities recall and help to make sense of the 

supporting details.  

2.2 Teaching Reading 

 Reading is one of English skill which has important influence in the language 

pedagogy. In teaching of English, reading is one of skills that cannot be neglected at 

all. Having reading good ability, students will make better progress and development 

in other areas of language such as vocabulary development and structural analysis.   
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 Teaching reading in foreign language is not as easy as teachers think since 

there are many differences language rules, as stated by Grabe and Stoller (2002:41) 

that reading in foreign language is of course a quite different matter from reading in 

students’ native language. English become a subject which is rather difficult to learn 

because it is second language which has different culture, grammar, pronunciation, 

etc. 

 So teacher in teaching reading has to teach vocabulary, grammar and 

pronunciation. As Richard (1987:45) states that vocabulary and grammar are essential 

component of all use of English. It means that vocabulary, grammar and also 

pronunciation are the language component which is important in learning English.  

Vocabulary mastery is considered a power of using a language. Each language has its 

own systematic rule which is called grammar and Hammer (2002:248) states that 

pronunciation teaching not only makes students aware of different sound a sound 

features but also improves their speaking accurately. 

 Based on the reason above, the teacher should be a creative person to make an 

affective way in teaching English, especially in teaching reading skill in order to 

encourage students to learn English. There are three stages in activity of reading. 

a.  Pre-reading activity  

 It is the activity before the students read the text. Before the students 

face reading texts, the teacher has to do pre-reading activity in order to give 
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opportunities to the students to focus their content of reading to increase their 

skill in predicting and to make them motivate to read the text. For examples: 

The teacher can give some general information about the topic or show some 

picture or questions connected with the reading text to invite them to read. 

b. Whilst reading activity 

 It is activity while the students read the texts. After the students seem 

to be familiar with the topic being discussed, the teacher continues with the 

next activity. Usually, there are some discussions between teacher and 

students about the text. For example:  the teacher asks the students to read the 

text. When the students face a problem, they will discuss together and also 

answer the question based on the text will occur in this stage. 

c. Post-reading activity 

 It is activity after the students read the texts. This is time to know what 

students can do after they have got the information they got in form the text. 

For example: the students are able to transfer the information they got from 

the text by making summary. 

 

2.3 The principle of teaching reading 

 Related to the teaching reading, Nunan (2003) suggests eight principles in 

teaching reading that purposes to make the efficient teaching reading, as follows:   

1. Exploit the reader background knowledge  
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 Exploit the background of experience and knowledge is very 

useful to make interpretation from the text. It is used to connect new 

ideas and the information given. Prior to each reading passage, it is 

beneficial to engage the readers in activity that gets them thinking 

about what they already know about the topic of the reading 

For example: The teacher can prepare some questions about the 

content of reading passage before they read.  

2. Build a strong vocabulary base 

  Strength ability in vocabulary lead learner to success in 

reading. The students’ background as a basic understanding of the 

vocabulary is an important tool to get concrete illustration. Word webs 

are very good activity for building students’ vocabulary. 

For example: The teacher will explain about the music, it can use by 

writing a key concept in the middle of the chalkboard. 

Then, choose a concept that is central to the reading so 

add the other vocabulary that is related to the key word. 

{The key word is music, so students could create a word 

web similar to music (types of music, such as:… 

elements of music, such as:…, Instrument)}. 

3. Teach for comprehension 

 The goal of reading is comprehension. Monitoring 

comprehension is essential to successful reading. In order to teach for 
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comprehension, the reader must understand their comprehension 

processes and be able to discuss with teacher or other readers what 

strategies they use to comprehend. The class reads together and 

discusses how they understand what is written. 

For example: The teacher selects a passage that leads itself to making 

inferences. So the students read that passage and teacher 

models the inferences that can be made while reading. 

After that, when the class continue their reading 

together, teacher asks the students to verbalize the 

inferences that they are making. Sometime they discuss 

and work together at making inferences 

4. Work on increase reading rate 

 One successful activity is called repeated reading. The more 

students read, the better they get. It has meaning that students read a 

short passage over and over again until they achieve criterion levels of 

reading rate and comprehension. 

For example: teachers ask the students to read passage the reading text 

in ten minutes. Some students who read the text more 

than one times they understand more then students who 

read only one time. 

5. Teach reading strategy 
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 Some strategies need to be applied for the teacher in order to 

motivate the students reading skill. Analyze the accuracy of strategy 

that use while reading is one factor of the successful reading. Students 

can work together under the direction of the teacher in sharing and 

evaluating strategy use for comprehending reading material. 

For example: the teacher should be a good teacher to choose and use 

effective strategy in teaching reading. He/she should 

give many times and opportunities to the students to 

discuss and share their ideas with others in order to 

comprehend the reading material. 

6. Encourage reader transform strategies into skills 

 Strategy can be defined as conscious action that the learners 

take to achieve desired goals of objective, while a skill is a strategy 

that has become automatic. As learners consciously learn and practice 

specific reading strategies, the strategies move from conscious to 

unconscious; from strategy to skill. 

From example: after the teacher introduced effective strategies to the 

reader, hopefully that strategy can motivate the 

students and improve their skills. 

7. Build assessment and evaluation into your teaching  

 Both qualitative and quantitative assessment activities should 

be including in reading classroom. Quantitative assess will include 
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information from reading comprehension test as well as reading rate 

data. Qualitative information can include reading journal.  

 Reading journals are an affective way to evaluate reading 

progress. Students make a journal entry each day. They respond to 

different question base on different focus what they are working in 

class. 

For example: The teachers ask the students to read in a repeated 

reading activity and their record in their reading journal 

what they have learned and see their reading rate after 

doing the activity. On one day the teacher ask the 

students to read and record the strategy they have used 

while reading during homework assignment. By making 

a journal it helps the students to see their progress that 

they are making in class.   

8. Strive for continuous improvement as reading teacher 

 In reading, teachers need to be passionate about their work. 

They should view themselves as facilitator, helping each reader 

discover what work best integrating the key principles above can lead 

to more effective reading instruction in the second language 

classroom.  
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For example: Teacher as a facilitator should give more attention to the 

reader in order to motivate the reader by holding the key 

principles above. 

 

2.4 The important of reading 

  There are several reasons why reading is seen important in our daily life. 

According to Rivers and Temperly in Nunan (1999:251), one of main purpose of 

reading is to obtain information for some purposes or because we are curious about 

some topics. For example, reading news paper or procedures how to take some 

medicines. Another purpose of reading is for enjoyment or excitement (Rivers and 

Temperly in Nunan, 1999:251). Here the readers want to get pleasure from what they 

have read. For example they read novels or short stories. 

 Reading is also an essential skill for the students. In many second of foreign 

language teaching situations, reading receives a special focus (Richardand Renandya, 

2002:273). Harmer (2007:99) stated that reading text provide good models for 

English writing. Here, reading material can be used to learn how to write good 

sentences, paragraph and texts in whole. Reading text is contains many vocabularies, 

according to Harmer (2007:99) stated that reading also has a positive effect on 

students vocabulary knowledge, on their spelling and on their writing. In other words, 

if students read a lot, they can enrich their vocabulary. 
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2.5 The concept of reading 

 The nation of reading deals with the process of teaching and learning English 

in junior high school but the dilemma is that students’ reading abilities do not cover 

the whole understanding about reading comprehension. 

 It is expected that students will be able to comprehend all genre of text. The 

emphasis is put on the students’ ability in reading comprehension. This is to say that 

the ultimate output of transacting with a written text is the comprehension of the text. 

 Rachmajanti and Harry Sulistyo (2007:31) state that the meaning of the text 

does not lie in the written text. The written text does not carry meaning; it is the 

reader himself who bring the meaning of the text. It is of great magnitude that reader 

bring their previous information, experience and felling to the written text. With this 

theory, it is understandable that a written text will be easier to be comprehended when 

the readers are curious to match their prior knowledge. 

2.6 Procedure of PQRST strategy 

 PQRST is a study reading strategy that helps students tackles textbook 

material. To conduct this research, the researcher applies PQRST strategy to teach 

reading skill, According to vitaeducation.org there are some steps to do this strategy. 

PQRST 

P Preview 

Purpose: to familiarize the students with the reading before the 
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students begin to read the text. This will aid in comprehension. 

How to do it: before reading the text, look over headlines, picture, 

graph or the first sentence of every paragraph. 

Q Questions 

Purpose: To generate questions about the reading based on preview 

information. 

How to do it: There many ways to do it, if there are question at the 

end to answer, read them to make sure the students understand what 

they are looking for. Another way (and the most valuable) is to create 

questions based on preview information. Turn headlines into questions 

or ask question about the graphic information of vocabulary or first 

sentences. It does not have to be many questions. During the Q stage, 

it would be helpful to write down the questions. 

R Read 

Purpose: to read for ideas, not words. Keep the questions in mind  

How to do it: the teacher can read out aloud or the student can read a 

short part of the selection. 

S State 

Purpose: to state the students own word what students read. 

How to do it: ask the students to summarize in their own word what 

was read orally, silently or in writing. Keep in mind the questions to 
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see if the answer can be found. 

T Test  

Purpose: to recall what the students read 

How to do it: after the students finish reading, see if the question has 

been answered, it is not problem if the students generate questions that 

do not have answers. 

 

2.6.1 Advantages of PQRST strategy 

 A well researched reading strategy that facilitates both comprehension and 

memory is PQRST (Preview, Question, Read, State, and Test). The PQRST technique 

consists of these steps: (a) previewing and skimming the passage; (b) generating at 

least four questions that need answer, such as who, what, when and where; (c) 

actively reading the passage while seeking answers to the questions; (d) studying the 

information and stating the answer to the questions; and (e) self-testing on the 

answers to the questions. Using PQRST with reading material has been shown to 

improve delayed recall and passages in individuals with memory disorders (Franzen, 

Robert, Schmits, Verduyn, &Manshadi, 1996; Wilson, 2009). Compared to simply 

rehearsing content that has been read, the PQRST approach has been found to be 

significantly more effective, even with TBI victims (Benedict, 1989; Wilson, 1987). 

PQRST seems to improve memory because it involves, activating prior knowledge, 



19 
 

elaboration, deeper encoding, self-testing and attaching retrieval cues during 

encoding. 

2.7 Types of text 

 Based on 2006 English standard competence, there are twelve types of text 

that must be learned by students. They are recount, narrative, procedure, descriptive, 

news items, report, analytical exposition, spoof, hortatory exposition, explanation, 

discussion and review.  Three of them are taught in the second grade of junior high 

school namely descriptive, recount and narrative. This study only discusses recount 

text. 

2.7.1 Recount text 

 Gerot and Wingel (1994: 194) state a recount text is to retell events for the 

purpose of informing or entertaining, events usually arrange in temporal sequence. 

Recount text doesn’t only attempt to inform past experience or events, but it is also 

entertaining and amusing the reader. A recount text consists of three main parts: 

1. Orientation : 

Provided the setting and introduce participants 

 

2. Events  : 

Tell what happened, in what sequence 

3. Re-Orientation: 
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Optional-closure of events 

 Derewianka (1990:15) categorizes the recount text into three major types; 

they are Personal Recount, Factual Recount and Imaginative Recount. 

1. Personal Recount is retelling of an activity that the writer or speaker 

has been personally involved in (e.g. oral anecdote and diary entry). 

2. Factual Recount is recording the particulars of an incident (e.g. 

report of a science experiment, police report, news report and 

historical account). 

3. Imaginative Recount is taking on an imaginary role and giving detail 

of events (e.g. a day in the life of a Romance Slave). 

2.7.1.1 The Language Feature of Recount text 

 Realizing the fact that there are three kind of recount text, Derewianka 

(1990:16) notes the language features for them, at seen in the table below: 

Kind of Recount Language Features 

Personal Recount  Use of the first person pronoun (I, We) 

 Personal responses to the events can be 

included, particularly at the end. 

 Detail are often chosen to add interest or 

humor 
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Factual Recount  Use of third of pronoun (she, he, it, they) 

 Details are usually selected to help the 

reader to reconstruct the activity or incident 

accurately. 

 Sometime the ending describes the 

outcomes of the activity 

 Mention of personal feelings is probably not 

appropriate 

Imaginative Recount  Usually written in the first person 

 It maybe appropriate to include personal 

reactions  

 

2.7.1.2 An example of a recount text: 

Orientation  Last month I went to Kupang with my brother to 

visit our aunt. 

 

Event 1 

 

On the first day, our cousin took us to road. From 

Kupang, we took 11/2 hours on the fast ferry. The 

waves there were very strong. We visited a fishing 

village there. 
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Event 2 

 

After that we went on a small boat to see seaweed 

farming project. Well, finally, we came back home 

in the evening. 

Re-Orientation That was one of our great days in Kupang and we 

were so happy.   

(Adapted from: Scaffolding, 2008) 

 

 

 

 

 

 


