CHAPTER II

REVIEW OF THE RELATED LITERATURE

This chapter reviews the relevant theoritical fdrataconcerning the
teachers’ way to implement grammar teaching to gdearners which covers
some theories of grammar, teaching grammar for gdearners, teachers’
approach to teach grammar, Indonesia curriculuingflish for young learners,

and previous studies about grammar teaching.

2.1 Grammar

According to Thornburry (1999) Grammar is partig study of what form
or stucture are possible in a language, traditipmgmmar has been concerned
almost exclusively with analisys at the level dfitemce.

Grammar gains its prominence in language teaclpiagicularly in
English as a foreign and second language, in as msigvithout a good
knowledge of grammar, learners’ language developrvéibe severaly
constrained. Content of grammar is essential familers to be able to manipulate
grammatical form, this is not sufficient. Learnatso need to understand the
concept(s) expressed and the function(s) perfotimedigh a particular
grammatical element (Widdowson, 1990 and Harme8718 Gabrielatos, 1994) .

Grammar is thought to furnish the basis for a $&rmuage skills, they
are: listening, speaking, reading, and writinglidtening and speaking, grammar
plays a crucial part in grasping and expressingepdanguage since learning the

grammar of language is considered necessary taradfe capability of
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producing grammatical acceptable utterances ifatiguage (Corde, 1998 in
Widodo 2006). In reading, grammar enables leanmecemprehend sentence
interelationship in paragraph, a pasage and alte#te context of writing,
grammar allows the learners to put their ideas imtigligible sentences so that
they can succesfully communicate in a written folastly, in the case of
vocabulary, grammar provides a pathhway to learnevssome lexical items
should be combined into a phrase or a good sentantteat meaningful and

communicative statements or expression can be fb(kvédodo 2006).

2.2 Teaching Grammar for Young Learners

Most people, when they hear the word grammar, thie of a lot of
useless, boring rules that they were forced talearschool. However, recent
studies in language teaching shows that if gramsaresented in a creative way,
it can be enjoyable learning experience where &rarsubconsciously ‘pick up’
grammar of language.

According to Ellis (2006) the definition of gramntaaching is to involve
any instructional technique that draws leahattention to some specific
grammatical form in such a way that it hethem either to understand it
metalinguistically and/or process it in comprehaensnd/or production so that
they can internalize it.

Cameron (2001) in Hasan (2005) suggests that emilslway of learning
grammar in their first language is likely to accin foreign language learning.
She assumes that children hypothesize and amexd Higpotheses by hearing

alternative versions, “As if they have workedt a grammar rule and are
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testing it out”. Therefore, a method that focusesrers’ attention on
grammatical features is needed. Furthermore, ikeewvidence from empirical
research with young learners that, in thgirbeng stages, learners tend to
use words together to express meanings, Wilé &ttention paid to grammar
in those words (Cameron, 2001 in Hasan, 2005t iEhyoung learners
sometimes use correct grammar as memorizedl, aarother times, they
misuse the same grammar rule because $toied in their minds to
express meaning only (Cameron, 2001 in Hasan,)2005

Nunan in Hasan (2005) suggests some vital pringifdeteaching
grammar to beginning learners. Firstly, the leagrioad should be manageable in
a way that simplifies the grammar for begmilearners, as they only have
partial understanding at this stage. Therefoeesuggests implementing
consciousness-raising activities because it shéfigm to notice patterns and
regularities that can be developed over tifflee second principle is to
emphasize inductive over deductive teaching imsxaf the lack of linguistic
ability to comprehend grammatical explanationdatlieginning stages.

Birdsong (1999) in Nihat (2010) highlights that aeal advantage of
having children start learning English at aarlye age is that they are better
equipped to develop English language acquisitio

According to the findings of these studies the aesponsible for
language learning goes through a furious grofsim around age six to the
onset of puberty. Contrary to this absolute “Mger is better” approach, some
researchers (e.g. Selinger, and Walsh & Dillegpa that young learners are

better at some lower order skills such asnpnciation, while higher-order
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skills, such as grammar, depend more on furtteguring of the brain beyond
puberty (Singleton, 1995 cited in Nihat, 2010).

As a matter of fact, it can be inferred that it \blbe advantageous for
language learners to start studying English witharitical period - before twelve
or thirteen years old - so that they can enjoydiéneelopmental benefits of that
period (Shin, 2006).

The main limitation the writer encountered whendweting this study is
the lack of literature about implementing Englggshmmar teaching for young
learners. Most of the research, the writer founals Wor adults learning and for
more complicated grammar rules than what ydeamers can understand.

Teaching grammar to young learners is differennfteaching grammar
to adult. What makes it is different that childteave different characteristics
from adult. For the successful teaching of Engljisglimmar in Elementary
schools, above all, it is essential for the teathemderstand the young learners'
characteristics and the steps to teach Englishmgarfor young learners because
this will play a crucial role in how the teacheiltda a lesson, how the teachers
can make sure that the young learners are fullgl@d in the learning process,
how he or she achieves the objectives of a legsahhow they respond. So, the
teachers should know the characteristics of yoaeagners and the steps of

teaching grammar for young learners.

2.2.1 The Characteristics of Young Learners
According to Farwania (2010) young learners haweesoharacteristics,

the characteristics of young learners are :
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a. They have short attention span.

It means that the teachers should vary their tgci@s to break the
boredom. They should give varied activities as marithg, songs, games etc
(Farwania, 2010).

According to Musthafa (2010) young learners arganadult learners
who can concentrate hours and hours on the thpicare working on, children
can hold their attention for about 15 to 20 minutedy, this means that teachers
of English should use various teaching technigieesshorter periods of time
to avoid boredom on the part of studentsjlenlat the same time- pay close
attention to teaching items being targeted &mhefraction of the sessions.

a. They are very active.

It means that the teacher should try to ask tleepiaty games , role
play dialogues and involve them in competitionsn{f@mia, 2010). According to
Musthafa (2010), as children learn more readilyméegaged in physical
movements, teachers should use activity-basadhing-learning techniques
such as games and projects.

b. They respond well to praising.
The teachers have to encourage them and praisent (Farwania, 2010).
c. They differ in their experience of language.

The teachers should treat them as a unit, déamotr those who know

some English grammar at the expense of those wimotdknow.
d. They are less shy than older learners.
The teachers should ask them to repeat utteraresest to mechanical drills.

e. They are imaginative.
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The teachers should use reality or pictures tdhteaev vocabulary related to
concrete meanings.
f.  They enjoy learning through playing.

Young learners learn best when they learn throagheas. Let games be an
essential part of the teaching.
g. They enjoy imitating and skilfull.

Young learners like imitating and skilfull in listeng accurately and
mimicking what they have heard.
h. They respond well to rewards from the teacher.
i.  They are imaginative

Children are imaginative but they still have sonféadilties distinguishing

between imagination and real world.

In the light of these characteristics, it can beatoded that good teachers at
this level need to provide a rich diet of learnegperiences which encourages

their students to get information from a varietysotirce (Harmer, 1988:38).

2.2.2 The Steps of Teaching Grammar for Young Learners

Grammar for young learners has been an idea conynragnéed by
teachers and practitioners of English in genea young learners should not be
taught grammar. This idea is based on some my#tddhyoung learners
grammar is too difficult, not relevant, and alsedtretical, something that neglects
meaning in learning a foreign language. On theratlte, it is also known that
grammar is a component that plays an importantinallee process of learning a

language. It is something that makes language $lomothly in a good order. So
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that is why, there are some opinions or theoriesiithe steps or instructions of

grammar for young learners.

The first is according to “an eHow Contributor (8y9Teaching children
English grammar can be a daunting task for two measons. First, there are so
many nuances of the language for children to Ieaeeond, learning all of these
rules can be boring. However, teaching English gnamcan be done in an
engaging way, teaching English grammar for childras some instructions or
steps that the teachers should:

1. Expose the students to the proper use of Englismigrar. Children will
internally develop many grammar rules on their dlanough exposure to the
language. It is the responsibility as the teachgrovide this exposure. This
means always modeling proper grammar in speechvatidg. If the teacher
does not want the students to make errors in subpgEb agreement, do not
make these errors yourself. Also, get your studesatding as much as
possible. Good writers do a lot of reading.

2. Teach grammar rules systematically. Exposure almrét teach all the
grammar lessons children need to know. Perhape#ober has heard of the
whole language versus phonics debate. Most profesisi agree that
exemplary reading and writing instruction requiadsalance of these two
technique. However, don't try to dole out too mudbrmation at one time.
Instead, focus on one particular skill that you tmgour students to learn, and
provide a mini-lesson teaching this skill. Teachemsi-lesson should
introduce the grammar rule in question and givergxas of its use. Once the

students master the selected skill, move on tor dtipecs.
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3. Provide hands-on experience to help children mastanmar rules. Provide
the students with ample opportunities to write. T,h@ovide grammar-based
feedback. Take the students' writing level intooartt when providing
feedback. For example, in a third-grade classrogam,will see many grammar
and usage errors. Do not mark up every mistakedrpen; it is too
discouraging for students. Instead, focus on thengnar rules you have
specifically taught.

4. Give students opportunities to edit others' worite@ when students look at
their own writing, they miss grammatical errors dngge as the writer, they
know what they intended to say. Those same childaandentify similar
mistakes in others' writing, however. To this emalye students peer review
each others' work. Also, editing worksheets prowdportunities for students

to apply the grammar rules they have learned.

The second is according to Hollowell (2011), methtad teaching
grammar vary among teachers and schools. The deeltethnique is preferable
for elementary and ESL (English as second langustgeents because this
method emphasizes rules and teacher-led instruatinoch helps students
establish a strong foundation in grammar basicstAdents progress through
school, they can focus more on applying grammanuidin writing, a more
inductive approach espoused many educators. Balaggreenmar instruction
works best because it addresses more learning siyhe instructions are:

1. Teach grammar explicitly. Introduce the grammaseobye, state the rule for
proper usage and provide several examples to derat;a concept. This

technique will help students who are just beginriorghal grammar
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instruction. Require students to write rules iroéebook or on index cards for
frequent review.

2. Utilize cooperative learning. After introducing eagumar concept, group three
or four students and ask them to work togetheinid éxamples. Students can
peruse old newspapers or magazines, cut out sestand highlight the nouns,
verbs and adjectives.

3. Use supplemental material to reinforce the textbddle deductive method of
teaching grammar is teacher-centered, but doelsavat to be exclusively
linked to the textbook. Copy some passages of & stay, display them on
the overhead projector and teach subject-verb agreeor pronoun usage by
reading the passage and identifying these elem8atng grammar applied to
a real-life text will help students see its relesan

The third is according to Norman (2008), Learning in and out of

English grammar is not much fun for many Engligigiaage students. Whether

you are teaching ESL (English as a Second Langusigéé¢nts or native English

speakers, showing students why and how the grarpamat you are teaching is
important in daily life will help them learn it. Véin Elementary students figure
out the grammar structure for themselves, theyrame likely to retain the
information. According to Norman (2008), it has somstructions that the
teachers should:

1. Demonstrate the grammar structure in a real-ltigasion. It means that the
teachers show students how the grammar structuisei in their everyday

lives. This will help encourage them to learn ttracture. Utilize relevant role
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play modeling an authentic conversation or a reatBrt that contains the
grammar structure.

2. Ask questions using the grammar structure. It méaaisthe teachers ask
students questions about the role play or readiteggon using the grammar
structure you want to teach. Listen to their resgasrto see if they are using the
structure.

3. Ask students what they notice about the strucltireeans that the teachers
teach the specific grammar concept. Ask studentetatify when they think
the structure is used and for any other informati@y notice about it from the
role play or the reading. Students are discovehegules for the structure
themselves when you encourage them to think almutthe grammar point is
used in English.

4. Encourage your students to talk to each other aedhe grammar structure. It
means that the teachers follow-up with a grammarase that utilizes the
grammar point you have taught such as a fill-inkdlaak or creative writing
exercise where students use the grammar point.

The fourth is according to Melis and Mol (1999)ttHayrammar for

young learners is taken so seriously and so muehtadn is paid to it, they

believe that children might as well have fun daitaghildren as well as teens

tend to like activities that are challenging andldly out of the ordinary and yet
which give them the satisfaction that they are @btdearning something useful.

It can be argued that teachers of young learnerga special position because

their students are at a highly receptive age whenyéhing around them interests

them, and are therefore most likely to remembercamcectly use what they have
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learnt. So the teachers should take advantageesé ttactors to teach grammar in
a fun and motivating way.

Tick the statements which best represent your osliefls about grammar
in English language learning. If you can't find #miyg that suits you, think about
your own opinions or beliefs. According to Melisdakol (1999) the experiences
of teaching grammar for young learners are:

Children love grammar. They are keen to follow sukenjoy doing grammar

exercises and coming up with the correct answer.

Children understand grammar if the teachers datlitds the students with

abstract rules.

= Children don't like grammar. They get bored becdiissbard to understand.

= Very young learners don't need explicit grammatteolyoung learners do.

» The students expect the teachers to teach granmenause they (or their
parents) are convinced it is of value to them.

= |t takes children a long time to understand gramitiae teachers notice it can
take years sometimes, so children have to keepmeating what the teachers
teach them, and the teachers need to keep on eixgja.

= |tis okay to make mistakes, because applying granwithout errors is a long
process that most people will never achieve.

= |f there is a grammar point, the teachers wanet dith and just make sure to
use it in everything the teachers say or do and ¢ach explicit grammar to
young learners.

» The teachers find it hard to explain grammar, beedhe grammar is not

perfect either. So, the teachers avoid it.
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» The teachers feel comfortable teaching grammaotmg learners, it gives the
teachers something to hold on to, because itttedlstudents that certain things
work in certain ways.

» The teachers always focus on both form and meanihg-ene can't exist
without the other.

In this the most interested in grammatical perfaroeeand awareness
rather than knowledge of grammatical concepts lesriAccording to Melis and
Mol (1999) The teachers will find the following tgp of activities:

1. Input task: children read or listen to an input texd study this to find
examples of the grammatical structure;

2. Noticing task: the activity shows examples, or setask that makes children
aware of the grammatical topic without explainitig i

3. Awareness task: children analyse examples and #bokt, for instance, what
certain grammatical words are called or what pgrasnmatical structures
consist of;

4. Check-up task: children answer questions or perform-tasks to show (and
check) their own or other children's understandinhthe grammatical
structure;

5. Experimentation task: children are asked to agpdyr tknowledge of grammar
by producing, for instance, a dialogue or writtextt

The fifth is according to Hollowell (2008) the mastective way to teach

English language and grammar for young learneby systematically explaining

the rules and getting students to learn them oranley Applying the rules and
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frequently reviewing them are the best ways to enthat your students attain

mastery of this subject. It has some instructitwasg the teachers should:

1. Focus on the rules first. Post the grammar ruletherboard and spend a few
minutes each day reviewing them with the studeras. may want to have
your students keep a section in their notebookfudEnglish language and
grammar rules, so they can study them at home asity @ccess them in class.

2. Have the students practice applying grammar anglizge rules daily in a
variety of ways. Instead of having students idgrgifbjects and verbs on a
language worksheet, pass out pages of a newspagéase them find these
elements in a selected passage. Make transparefiggesms and have your
students take turns finding the prepositions, aacjons, nouns and the other
parts of speech as you study them. Always modeskhieyourself, several
times if needed, to be sure the students understanalctivity.

3. Assign writing work, in the form of either a joutra assignment directly
related to other topics covered in class. Provideyropportunities to
incorporate writing, editing and proofreading iytur instruction so your
students will see that language and grammar arsolated subjects and are
crucial to the overall writing and comprehensioogass.

4. Give the students feedback of their writing wotkprovides opportunities for

the students to apply the grammar rules that hesuet.

2.3 Teachers’ Approach to Teach Grammar
There are two main approaches to formal gramteaching that can

be applied, they are deductive and inductive @gghres.
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2.3.1 Deductive Approach

A deductive approach is derived from the owthat deductive
reasoning works from the general to the specifichis case rule, principles,
concepts, or theories are presented first, andttie#napplications are treated. In
conclusion, when we use deduction,we reason fremeigl to specific

principles.

Dealing with the teaching of grammar, the dedwctapproach can
also be called rule-driven learning. such arreggh, a grammar rule is
explicitly presented to students and followed pbgctice applying the rule. This
approach has been the bread and butter of lgegeaching around the world
and still enjoys a monopoly in many course boald aelf-study grammar books
(Fortune, 1992 in Widodo, 2006). The deductive apph maintains that a
teacher teaches grammar by presenting grammatiesl, and then examples of
sentences are presented. Once learners understasdhey are told to apply
the rules given to various examples of senter@esng the grammatical rules
means no more than directing learners’ attentiothi problem discussed.
Eisenstein (1987) in Widodo (2006) suggests th#t thie deductive approach
Jlearners be in control during practice and hase fear of drawing an incorrect
conclusion related to how the target languaderistioning. To sum up, the
deductive approach commences with the presentatianule taught and then is
followed by examples in which the rule is applied.this regard, learners are

expected to engage with it through the studyraadipulation of examples.
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In the case of the application of deductive apphg therefore,
(Thornbury, 1999 cited in Widodo, 2006) outlinesm® guidelines for when the
rule is presented. Among them are:

a. The rules should be true .

b. The rules should show clearly what limits are amuke of a given form.

c. The rules need to be clear.

d. The rules ought to be simple.

e. The rules needs to make use of concepts alreadidato the learners; and
f. The rules ought to be relevant.

The most important when the rules are presemtélael deductive
approach, the presentation should be illustratéd @amples, be short, involve
students’ comprehension and allow learners to basteance to personalize the
rule. Nonetheless, the deductive approach haswitsanlvantages and

disadvantages. The advantages and disadvantagehiofive approach are :

a. The Advantages of the Deductive Approach to TeachinGrammar

1. The deductive approach goes straightforwardly ¢éopthint and can therefore,
be time-saving.

2. A number of rule aspect (for example, form) can besrsimply and clearly
explained than elicited from examples.

3. A number of direct practice / application exammes immediately given.

4. The deductive approach resoects the inteligenceanay of many adult
learners in particular and acknowledges the roleoghitive processes in

language acquistion.
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5. It confirms many learners’ expectations about ctzm® learning particularly
for those who have an analytical style.

b. The Disadvantages of the Deductive Approach to Tehimg Grammar

1. Beginning the lesson with a grammar presentatioy Imesoff-putting for some
learners, especially younger ones .

2. Younger learners may not able to understand theegigs or encounter
grammar terminology given.

3. Grammar explanation encourages a teacher-fromatsrhission-style
classroom, so it will hinder learner involvementamteraction immediately.

4. The explanation is seldom as memorable as otherssfof presentation (for
example, demonstration).

5. The deductive approach encourages the beliefehatihg a language is

simply a case of knowing the rule.

2.3.2 Inductive Approach

An inductive approach comes from inductive reaspmsitating that a
reasoning progressive on proceeds from partictiatsis, observations,
measurements, or data to generate (for exampés, falws, concepts or theories)
(Felder & Henriques, 1995 in Widodo, 2006 ). lmghwhen we use induction,
we observe a number of specific instances and them infer a general

principle or concept.

In the case of pedagogical grammar, most expegteeahat the inductive
approach can also be called rule-discovery legtnit suggests that a teacher

teach grammar.
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Starting with presenting some examples of sentenbethis sense,
learners understand grammatical rules from the pi@nThe presentation of
grammatical rules can be spoken or writen. Eisémstted in Long & Richards
(1987) in Widodo (2006) maintains that the indeectapproach tries to utilize
the very strong reward value of bringing oradayity and meaning to
experiences. This approach involves learners’ @pdiing actively in their own
instruction. In addition, the approach encouragiesaer to develop her / his
own mental set of strategies for dealing with $ask other words, this
approach attempts to highlight grammatical ringslicitly in which the learners

are encouraged to conclude the rules givenhéytéacher .

Similar to the deductive approach, the inductivprapch offers
advantages and disadvantages. The advantagessaidahtages of inductive

approach are :

a. The Advantages of the Inductive Approach to Teadhg Grammar

1. Learners are trained to be familiar with the rakecdvery, this could enhance
learning autonomy and self relience.

2. Learners’ greater degree of cognigtive depth iplexed”.

3. The learners are more active in the learning pyaesher than being simply
passive resipients. In this activity, they will ietivated.

4. The approach involves learners’ pattern-recognoiéiod problem solving
abilities in which particular learners are inteeekin this challenge.

5. If problem solving activity is done collaborativelgarners get an opportunity

for extra language practice.
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b. The Disadvantages of the Inductive Approach to Tedwng Grammar

1. The approach is time and energy-consuming asdsl&sarners to have the
appropriate concept of the role.

2. The concept given implicitely may lead the learrtereave the wrong
concepts of the role taught.

3. The approach can place emphasis on teachers inip¢an

4. It encourages the teachers to design data ormlat&iaght carefully and
systematically.

5. The approach may frustate the learners with tresgnal learning style, or

their past learning experiences (or both) wouldgsrsimply to betold the rule.

Whether grammatical rules are taught inductivelgdeductively relies
upon certain structures, since some are more etmbléeductive approach,
while others can be learned very well by an itislec approach. To sum up,
both deductive and inductive presentations stexce sfully be applied
depending on the cognitive style of the learaad the language structure

presented (Eisenstein : 987; Brown, 2000 in Wod&0D06 ).

2.4 Indonesia Curriculum of English for Young Learners

Currently, English has been included into the maticurriculum for
primary education in Indonesia. It is aimed at prem students to acknowledge
English before they formally learn in secondaryasthHence, English subject is
not compulsory but as a part of local content. éams that English subject is
optional and will not be tested in the nationalrakeation. The inclusion of

English into the curriculum has been warmly welcdsyienany people, especially
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parents. Parents are eager to support their chitdréearn English. They see
English as a prestigious language, they are prdwghwheir children are able to
speak English, even only small numbers of vocalpulherefore, regardless of
the readiness of the school, English is taughtrimoat all primary schools in
Indonesia (Damayanti, 2008).

However, as discussed formerly, the availabilitgoélity second
language primary teachers is inadequate. The limitaf government budget
also does not allow the school to train the exgsfinmary children to teach
second language nor to recruit new English teackEmssequently, the all-round
subject teachers become the English teacher asMellapparent effect was
teachers’ personally experienced (Damayanti, 2008).

English is a compulsory subject in the Indonesiational curriculum for
students in junior and senior high school (aged8R2\While not compulsory at
the elementary school level, many individual sce@uid local governments
require all their elementary school students tdystenglish.

The teaching of English has become increasinglyimapt as a foreign
language in Indonesia. It is the first foreigndaage in Indonesia. It is a com-
pulsory subject to be taught for three years aodtigh Schools and for three
years in Senior High Schools (Lauder, 2008 in Matarand Hamdan, 2011 ).
English also has been taught in Elementary Scrasoén elective subject since
the implementation of the 1994 Curriculum.

The school based-curriculum, comprising Englishiiculum, as endorsed
by the Department of National Education of the Répgwf Indonesia has

recently been implemented from Elementary to Highd®ls in the country
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although it is still an optional subject in elermaytschools. (J.C. Richards and
T.S. Rodgers, 2001 in Matarima and Hamdan, 20Elneld that by improving
the curriculum, syllabus, materials, and activibe®y putting a more emphasis

on students’ autonomy, more effective languagenlagrwill take place.

2.5 Previous Studies

In this thesis, there are five reviews of relatedies. Firstly, the writer
took an analysis from Yuvaraj (November 2009),ciueer in English department
of humanities and social sciences. Yuvaraj studiedge factor and its
implications for teaching English to young learnénse problem which he deals
with his journal is he analyzes the importanceroi/ing young learners with
quality ‘Input’ essential for successful secondglaage learning. In the end of his
journal, many research studies point out thesapty of adult learners in
learning a second language. Adult learners &ranaadvantage compared with
that of younger learners in formal learninig gpammar in instructional
settings (Long, 1979 in Yuvaraj, 2009). Howevarthe case of pronunciation,
younger learners outperform adult learners. Thesoity of adult learners was
reiterated by the results of a research study, wboncluded that adult learners
have an initial advantage where rate of learningpiscerned, particularly
grammar and morphology.

Secondly, the writer took an analysis from Murtiut, a student of
Humanities Sains Malaysia University (2009). Shatildied on grammatical
awareness among primary school English languagbées The problem which

he deals with his journal is he analyzes Englisiglage teachers’ nature and
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level of grammatical awarness. In the end of tisnal, the importance of
having grammatical awareness among Engliskjuiage teachers has been
emphasized by many scholars for various reasdnsl§sS2009). Many English
education textbooks point out that teachersstnbe aware of certain
grammatical fundamentals in order to help studestdsgnize patterns of errors
(Denham and Lobeck, 2002 in Shuib, 2009). As tkaltenany teachers still lack
grammatical awareness or knowledge about langWwab#e there have been
many studies on grammatical awareness of learriétsglish as a second
language, there have been very few studies on gadicathawareness of English
language teachers.

Thirdly, the writer took an analysis from M. Teadsleta Guillén, a
student of the British Council school of Madrid.ifBan studied on the role of
interaction in the young learners’ classroom. Thabjem which she deals with
her journal is she analyzes the teachers’ teadkrigniques and learning
strategies for young learners. In the end of demal, She wrote that age is one
of the characteristics that determine the way irctvlan individual approaches
second language learning (both inside and outkiglelassroom), the motivation
to learn, and the individual differences in aptéudr the language learning are
also determining factors that affect both rateeafhing and eventual success in
learning (Lightbown & Spada, 2006 in Guillen). Tiesult of that statement,
children are language receptive and when theyxgesed to new linguistic data,
they extract and abstract the rules and restristodrihe grammatical system

around them using language learning strategies.
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Fourthly, the writer took an analysis from Sadi#iA, a student of
department of English and Humanities, August 2BRAC University Dhaka
Bangladesh. Arifin studied on teaching grammartorely at Elementary school.
The problem which he deals with his thesis is hadyames the teachers’ teaching
strategies for young learners. In the end of lesis is to document the
significant ways of teaching grammar creativelytale for elementary level
students and discuss the practical implementafidineoways.

Fifthly, the writer took an analysis from Ratna iMi) a student of English
department of Pendidikan Indonesia University, A12009. Ratna studied on
teaching English to young learners. The problentivkhe deals with her thesis
is he analyzes theachers’ instruction plan, theatimaplementation of
instruction and assement for the students. Intideoé her thesis, She illustrates
the process of EFL teaching at elementary schpalsicularly to investigate
theachers’ instruction plan, theachers’ implemeoadf instruction and assement
for the students.

Most of the similarities from this previous studae the subjects
(teacher) but the purpose is different. The purpadehese previous studies are
to examine and investigate the English teachetsiraand level of grammatical
awareness, but the purposes of my study are taiexiple way teachers to
implement grammar teaching for young learnersthieachers’ problems and
solutions. The general findings indicate that teaslof young learners have gaps
in their knowledge of grammar and these gaps mag barious effects on their
teaching considering that the majority of themroked that they taught grammar

to their students.



