CHAPTERII

REVIEW RELATED LITERATURE

In this chapter, the literature used by the writer is explained in short
reviews, such as; language teaching and learning, teaching speaking skill and

brainstorming.

2.1. Language Teaching and L earning

There are two different models in language teaching and learning. The
first, older model designs, aslanguage learning is a product of transmission.
Teacher transmits knowledge and learner is recipient. This teacher-centered model
views the teacher as active and the students as fundamentally passive. The teacher
isresponsible for transmitting all of the information to the students. The teacher

talks; the student listens and absorbs (or take a nap).

The older model has been observed that the teacher-centered model has
two major drawbacks; it involves only aminority of studentsin actual language
learning and it gives students knowledge about the language, but does not
necessarily enable them to useit for purposes that interest them, to overcome
these drawbacks, language teaching professionals have adopted a different model

of teaching and learning.



The second, newer model: language learning is a process of discovery.
Learners develop ability to use the language for specific communication purposes.
Teacher model design uses and facilitates students’ development of

language. In this learner-centered model, both student and teacher are active
participants who share responsibility fc. vzﬂwnts work together to identify how

student expect to use the language.

In conclusion, the newer model is much better than the older model. It’s
because the older model, teacher-centered model, just give alittle chance for
students to use the language, so students are passive. On the other hand, the newer
model, student-centered model, gives the students chance to use the language
especially in communication. Teachers’ role is only as facilitator and they work

together to identify how students expect to use the language.

2.2. Teaching Speaking

Many language |learners regard speaking ability as the measure of knowing
alanguage. These learners define fluency as the ability to converse with others,
much more than ability to read, write, or to comprehend oral language. They
regard speaking as the most important skill they can acquire, and they assess their
progress in term of their accomplishments in spoken communication, so that
teaching speaking skill is very important (Grace Stovall Burkart, 1998:

www.nclrc.org)



Speaking is the ability to express our feglings, thoughts and ideasin term
of communication, it means that the ability to present and deliver the information
through verbal interactions (Marcin Kleban, 2002: wwwe.iatefl.org.pl). Speaking is
the process of building and sharing meaning through the use of verbal and non-
verbal symbols, in avariety of contexts (Chaney, 1998:13). However, today's
world requires that the goal of teaching speaking should improve students
communicative skills, because, only in that way, students can express themselves
and learn how to follow the social and cultural rules appropriate in each
communicative circumstance.

Language learners need to recognize that speaking involves three areas of
knowledge: first, mechanics (pronunciation, grammar and vocabulary): using the
right words in the right order with the correct pronunciation. Second, functions
(transaction and interaction): knowing when clarity of message is essential
(transaction/information exchange) and when precise understanding is not
required (interaction/relationship building). And the last, socia and cultural rules
and norms (turn-taking, rate of speech, length of pauses between speakers, relative
roles of participants): understanding how to take into account who is speaking to

whom, in what circumstances, about what and for what reason.

In the communi cative language teaching, the teachers help their students
develop this body of knowledge by providing authentic practice their students
develop the ability to produce grammatically correct, that prepares students for

real-life communication situations. They help logically connected sentences that
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are appropriate to specific context, and to do using acceptable (that is

comprehensible) pronunciation (Grace Stovall Burkart, 1998: www.nclrc.org).

Related to the statements above, teaching speaking is definitely important
because it is the way people communicate, interact and transfer both their ideas
and minds to other people by using a good mechanic (pronunciation, grammar and
vocabulary), function (transaction and interaction) and social cultural rules and
norms (turn-taking, rate of speech, length of pauses between speakers, and relative
roles of participants). To emphasize, teaching speaking itself is defined as
teaching the learners to produce the English speech sounds and sound patterns,
use word and sentence stress, intonation patterns and the rhythm of the second
language, select appropriate words and sentences according to the proper social
setting, audience, situation and subject matter, organize their thoughtsin a
meaningful and logical sequence, use language as a means of expressing values
and judgment, and use the language quickly and confidently with few unnatural

pauses, which is called as fluency (Nunan, 2003).

2.3. Brainstorming

Most of problems are not solved automatically by first ideathat comes to
mind. To get the best solution, it isimportant to consider many possible solutions.
One of the best waysto do thisis called brainstorming. It has been introduced
since 1930 in business for invention and innovation. In the language classroom,

brainstorming is often used to teach writing. Finally, brainstorming also can be
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used to teach speaking. Therefore, there will be many definition of brainstorming
presented below.

According to Dan McDowell (1998: www.businessballs.com)
brainstorming is the act of defining a problem or idea and coming up anything
related to the topic-no matter how remote suggestion may sound. All of the ideas
are recorded and evaluated only after the brainstorming is completed. Besides
that, Jeffrey Baumgartner (2003: www.jpb.com) also states that brainstorming can
be effective way to generate lots of ideas on a specific issue and then determine
which idealideas is the best solution. It is most effective with groups of 8-12
people and should be performed in arelaxed environment. If participants feel free
to relax and joke around, they will stretched their minds further and therefore
produce more creative ideas

Brainstorming is also atool to generate ideas. People sometimes think this
means that anything goes. Creative moments are filled with energy and emotion.
Some ground rules are needed to be set in order they stay focused. This does not
mean that boundaries are set to tightly that you cannot have fun or be creative.
Thefirst step isto determine what you are trying to think up. It is very useful to
create creative people that can maximize their ability (Kerri Simon, 2005 at
www.busi nessballs.com)

Meanwhile, according to Brian Cullen (2004: http://iteslj.org)
Brainstorming is an activity used to generate the ideas in small groups. The
purpose is to generate as many ideas are not evaluated until the end and awide

range of ideasis often produced. Each idea produced does not need to be usable.
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Instead, initial ideas can be viewed as a starting point for more workable ideas.
The principle thing in brainstorming is that we need lot of ideas to get good ideas.
It isan ideal warm-up activity because it takes little time. Also, it can be explained
easily and be used with any chosen topic. Brainstorming is very useful to teach
speaking because it can bring the students” minds toward ideas that they will meet

in main speaking activity.

Based on those statements, brainstorming is very useful not only in the
business but also in the language classroom. In a speaking itself, it is an activity
used to generate students’ ideas before speaking tasks. It isvery useful activity to
warm-up in speaking class. By having brainstorming before speaking tasks,
students will be more relax and enjoy. So that they will be able to practice their

speaking ability much better in speaking class.

According to Kerri Simon (2005: www.businessballs.com), brainstorming
motivates the students. It can give the students motivation in joining the activity.
Motivation can be given by supporting them in term of what they need in facing
main activity. Then it creates students’ ideas because it is not a tool for
determining the best opinion or solution but it isjust atool for generating ideas. It
also can develop students’ speaking (Brian Cullen, 2004: http://iteslj.org). It can
invite the students minds towards the speaking task and it can help them to
organize what they will say in the main activity. Besidesthat, it can make the
students focus and understand the topic of discussion. Focusis the ability to
concentrate on a subject or issue and understand, in this case, isthe ability to

comprehen a subject or issue being atopic of discussion. Related to that
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explanation, those five things should be covered in implementing brainstorming

especially in the teaching speaking.

2.4. The Purpose of Brainstorming

The definition of brainstorming has been discussed above and the
following discussion is talking about the purpose of brainstorming. There are
many different purposes of brainstorming. Thefirst resource states that the
purpose of abrainstorming session isto work as a group to define a problem, and
find, through a participatory intervention, the best group decision for a plan of
action to solve it. Another resource states that the purpose of brainstorming isto
produce as many good ideas or strategies as possible in a fast-paced, positive
setting. It is often the first step in afocused, productive improvement meeting.
Besides that, brainstorming aso has purpose to find innovative solutions to
problems, leverage creativity and motivate to higher plateau of thinking, create the
opportunity for expression of uncultivated ideas and draw from the diversity of
job skills, responsibilities, personalities, educations and backgrounds.

Brainstorming not only has a purpose in producing creative thinking in
business for invention and innovation but also in teaching speaking. The purpose
isthat to encourage better learning. In another words, it is used to help the
students overcome shyness or anxiety, therefore, they can expresstheir ideas
without any fear or shy. Then, it is used to make the students familiar with the

vocabulary in speaking task because the organization of knowledge and
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introduction of contextual cuesin the warm-up activity (Brian Cullen, 2004:
http://itedlj.org).

In conclusion, the purpose of brainstorming is to make the students ready
facing the main speaking activity without any fear, in specific case, they will be
confidence expressing their feeling, thoughts and ideas. Besides that, it produces
better learners that have much more vocabulary and information they can usein

speaking activity.

2.5.Brainstorming Encour ages Better Learning

Some learners are more successful than others. In order to find out why,
(Rubin and Thompson 1984:114, Rubin, 1975), studied the characteristics of good
learners. Four of these characteristics are discussed below. These may explain
why brainstorming is a useful tool in our classroom.

Good learners organize information about language. Good learnerstry to
organize their knowledge. As teachers, we can try to facilitate this organization by
using suitable warm-up activities. A warm-up activity can remind our students of
existing knowledge. At the same time, it can direct their minds towards ideas that
they will meet in the main activity. In thisway, it provides a link between new
and existing knowledge.

However, each learner has a different store of existing knowledge
organized in aunique way. A textbook or teacher presentation can never use this
knowledge to its best potential. In many war-up activities, the teacher and students

can be frustrated because the organization of language in the warm-up activity is
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different from organization in the learners’ mind. This mismatch is a block to
good learning. Brainstorming invites the learners to organize existing knowledge
in their own minds. Many learners have alarge passive vocabulary, which does
not tranglate directly into productive capabilities in the classroom. Brainstorming
can help to activate this. It works to mobilize the resources of the students by
creating a series of connecting ideas. Thisleads to an organization of language.
The links, which appear on paper, created in word mapping are visible evidence of
this organization. At this point, the learners will be better oriented to the topic and
better motivated to fill the gapsin their knowledge.

Good learnersfind their own way and take charge of their own learning.
Students who do not take a charge of their own learning are unable to take full
advantages of |earning opportunities. This problem that faces many Asian students
who are generally more reserved than western students. Many teachers find that
lack of self-initiative is usually more of a problem than lack of ability in
conversation classes.

Brainstorming can help learners to take charge. Learners begin examining
their existing resources and identifying gapsin their knowledge. The free
association nature allows learners to become involved in the selection of language
used in the speaking task.

Good learners make intelligent guesses. The good learners make
intelligent guesses, but the language classroom often works against this. Because

of nervousnessin aforeign language or fear of teacher correction, many students
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are afraid of using language unless they are sure that it is totally correct. This
stops them making intelligent guesses and slows down learning.

Brainstorming can help students to learn to take the risk. McCoy (1976:
http://www3.interscience.wiley.com) makes a strong argument in favor of
learning problem-solving skills in order to reduce anxiety. There is no “right” or
“wrong” answers in brainstorming and no danger of teacher correction. By
carrying out a simple brainstorming warm-up, students can obtain a sense of
competence and feel more confident in making intelligent guesses.

Good learners use contextual cues to help them in comprehension. The
good learner uses the context of language to help in comprehension but the
foreign language classroom can often seem artificial. Brainstorming alows the
students to create a context for the subsequent speaking task. Relevant existing
knowledge (content schema) can be called up from memory and can provide a
context, which supports comprehension and production in the subsequent

speaking task.

As discussed in this section, brainstorming can help our students to become better
learners. By using brainstorming, it can help the learners to organize existing
knowledge in their own minds, take charge, take the risk in using the language
and allows the students to create a context for the subsequent speaking task. But
equally importantly, students will benefit just by working in-groups. They will
learn language from each other and by interacting together they will become

better communicators.
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2.6.The Proceduresto Use Brainstorming

Brainstorming with a group of peopleis a powerful technique.
Brainstorming creates new ideas, solves problems, motivates and devel ops teams.
Brainstorming motivates because it involves members of ateam in bigger
management issues, and it gets a team working together. However, brainstorming
is not simply arandom activity. Brainstorming needs to be structured and it

follows brainstorming rules. The brainstorming process is described below;

2.6.1. Defining a Problem

Brainstorming is the act of defining a problem or idea and coming up
related to the topic-no matter how remote a suggestion may sound. The procedure
is: firstly, put the students in asmall or large group, select aleader and recorder
(they may be the same person). Then define the problem or ideato be
brainstormed. Make sure everyoneis clear on the topic being explored. The third
is set up the rules for the session. The rulesin brainstorming are letting the leader
has control, allowing everyone to contribute, ensuring that no one will insult,
demean, or evaluating another participant or his/her response, stating that no
answer iswrong, recording each answer unlessit is arepeat, setting atime limit
and stopping when that time is up. The fourth step is starting the brainstorming.
Have the leader select members of the group to share their answers. The recorder
should write down all responses, if possible so everyone can see them. Make sure
not to evaluate or criticize any answers until done brainstorming. And the last is,

after finishing the brainstorming, go through the result and begin evaluating the
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responses. There are someinitial qualitiesto ook for when examining the
responses. They are looking for any examining that are repeated or similar,
grouping like concepts together, eliminating responses that definitely do not fit,
and now that you have narrowed your list down some, discuss the remaining
responses as a group (Dan McDowell, 1999: www.businessballs.com).
2.6.2. Using a Specific I ssue

Brainstorming can be an effective way to generate lots of ideas on a
specific issue and then determine which ideais the best solution. The procedure
is: firstly, define your problem or issue; for example: “we need a new product for
New Year”. Write out the problem concisely and make sure that everyone
understands the problem and is in agreement with the way it isworded. If the
issue isvery broad, it is probably worth breaking it down into smaller issues,
which can be brainstormed independently. Second, give us ourselves atime limit.
We recommended around 25 minutes, but experience will show how much timeis
required. Larger groups may need more time to get everyone’s ideas out. Third,
once the brainstorming starts, participants shout out solutions to the problem
while the facilitator writes them down-usually on awhite board or flip-chart for
all to see. There must be absolutely no criticizing of ideas. No matter how daft,
how impossible or how silly anideais, it must be written down. Laughing isto be
encouraged. Criticism is not. The fourth, once the timeis up, select the five ideas,
which you like best. Make sure everyone involved in the brainstorming session in
agreement. And the next step is writing down about five criteriafor judging which

the best ideas to solve your problem. Criteria should start with the word “should”,
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for example, “it should be cost effective”, “it should be legal”, “it should be
possible to finish before July 15" ” etc. Then give each idea a score of 0 to 5
points depending on how well it meets each criterion. Once al of the ideas have
been scored for each criterion, add up the scores. And the last is the idea with the
highest score will best solve your problem. But you should keep arecord of all
your best ideas and their highest score in case your best idea turns out not to be

workable (Jeffrey Baumgartner, 2003: www.jpb.com).

2.6.3. Using Word-Mapping

Word-mapping is one of the simple brainstorming that can be used in
developing students’ speaking. The procedure is: first, students write one word in
the center of the page and link other related wordsto it. Second, students do
several examplesin small groups and compete each other to get the highest
number of words. Third, the students are given only two minutes to encourage
quick thinking and to reduce the time for worrying about mistakes. (Brian Cullen,

2004: http://itedlj.org).

Those are some of procedures to use brainstorming and those are given
based on the material and aso the teachers. In this case, there will be different
procedure of brainstorming for different material and activity. So, teachers can
determine or compose the procedure to use it in teaching and learning process but

it has to appropriate with the goal of material.



20

2.7.The Use of brainstormingin EFL Classroom

Brainstorming is an ideal warm-up activity because it takes little time.
Also, it can be explained easily and be used with any chosen topic. There are
many kinds of brainstorming can be used in speaking class. Teachers can choose
what brainstorming will they use relates to the materials that will be delivered
(Rubin, 1984 and Thompson, 1975: http://www.language.com.hk).

The following are the kinds of brainstorming according to (Brian Cullen,

2004: http://itedlj.org).

2.7.1. SmpleWord Lists

Teacher has to make alist of words relates to the materials will be
delivered. For example,
List words to describe people’s appearance, such as beautiful, handsome, ugly,
tidy, cool, polite, tall, short, etc,.
List all theitemswe need for a party, such asfood or meal, drink, dress, place,
invitation, etc.

Makealist of house furniture, such as sofa, cupboard, table, chair, etc.

2.7.2. ListsBased on a Principle

Teacher makes alist of words based on the first |etter of alphabet and
based on the order that teacher gives. For example:
Write down fruitsthat begin with each letter of the alphabet, such as apple,

banana, cucumber, durian, eggplant, etc.
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Makealist of animalsthat begin with each letter of the alphabet, such as ant,
duck, goose, rabbit, monkey, elephant, etc.

Makealist of animals starting with the biggest animals and getting smaller,
such as elephant, bear, buffalo, horse, cow, goat, goose, duck, cat, rabbit, mouse,

and ant.

2.7.3. Brainstorming on a Pictures

Pictures are rich source of inspiration for brainstorming. Strange events
evoke the biggest variety of responses. Most students will let their imagination
roam if the pictures are strange enough. Use pictures from the textbook,
magazines or other sources. The forms of the question are: what are these people
doing?, what are they?, what do you think about them?, do you think that isa

good activity?, then try to describe the people in a picture.

2.7.4. Brainstorming Using a Song

Songs are wonderful for reducing nervousness. They seem to be
particularly effective in whole-class brainstorming when teacher is writing the
ideas on the board. Play a song for the class and ask questions like the following:
who isthe singer of this song?, how does the singer feel?, what do you think the
singer look like?, what do you think about the title?, when do you think that this
song was written?.

2.7.5. Changing OneWord in a Sentence Each Time
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Each word must be changed, but each sentence must have a meaning. This
can be useful to show the students the role of each word in a sentence prior to a
subsequent drill or other activities. It can be afun activity to do on the blackboard.
For example: Peter played flute in the orchestra, Peter played flute in the park,
John played flute in the park, John played soccer in the park, John watched
soccer in the park, John watched soccer near the park, John watched soccer near

a park. Variation: add one word, take away one word.

2.7.6. Word Mapping or Phrase Mapping around a Central Theme

Write aword or phrasein the center of a page. All the other words or
phrases should link off thisin logical manner. Word mapping can be useful for
establishing groups of similar things, for example animals or food. Phrase

mapping can be useful for developing topics or functions.

“Did you see the news last night?”

Telewson
Weather
What’s your favorlte drama?
It’s flne, isn’t it?

It’s going to rain

Figure.1. Word mapping or phrase mapping around a central theme



23

2.7.7. Prediction

Guess what the speaker will say next. This can be used in conjunction with
dialogues in textbooks. It is a powerful technique to encourage students to take a
risk. If the dialogue is recorded, stop the tape and ask the students to predict what

the speaker will say.

2.7.8. Free Association

Thisisthe best done orally and can be alot of fun. One student gives a
word in your chosen topic and asks another student to say the word that she thinks
of. The second student continues to make associations. The first student simply
repeats the word in each case. After making about 10 associations, the first student
should try to work backwards from the last association to the origina word.
Example: student A: apple, student B: red, student A: red, student B: rose and so
on. Variation: free association in pairs or in groups. Students make the

associations from the previous student’s word.

2.7.9. Group Storytelling

Students work in groups and take turns adding to a story, either spoken or
written. It isusually better to give thefirst line of the story. Example: ““John was
late for school because....”” student A: he missed the train, student B: and there
wasn’t another for 20 minutes, student C: so he went to a game center, student D:
but he lost hiswallet. If the students are writing, it isinteresting to write several

stories at the same time.



The kinds of brainstorming above can teacher use in teaching speaking.
Those can be given before doing the main task of speaking in order the students
can explore their ideas when they have speaking task. By using brainstorming it
can help the teachers to motivate students, create students’ ideas, solve the
problem, keep the focus on the topic, develop their speaking and understand the

issues.
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